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The purpose of this study was to investigate the student awareness 
of the guidance services in junior high schools in Taiwan. Specifically, 
it was anticipated that the s tudy f indings would provide a basis to 
generate guidelines for developing a realistic guidance program based 
on a better understanding of students for whom the service is offered. 
A questionnaire composed of 26 items was designed to investigate 
attitudes toward the current guidance services from 1,664 respondents 
who were junior high s tudents in Kaohsiung Metropolis,  Taiwan, the 
Republic of China in 1 98 1 .  Besides total students, the attitudes of 
the various grade levels and sex differences toward the guidance 
services were determined . 
This s tudy primarily focused on seven aspects of guidance services, 
including general attitudes toward guidance services (Item 1-5), 
utilization of standardized tests (Item 6-7), contacts between teacher­
counselors and parents (Item 8-10),  personal guidance ( Item 1 1 - 14), 
educational guidance (Item 15-1 9 ) ,  vocational guidance (Item 20-23) , 
and evaluation of guidance services (Item 24-26) . 
According to the results of this study, it was found that junior 
high students, in general , were satisfied with the following guidance 
services implemented by their school guidance center: informed of 
the locat ion of their teacher-counselors office; encouraged to 
deliberate the students'  conditions concerning educational and 
vocational development;  helped to understand the significance of 
standardized tests and to utilize the test results to make a future 
plan; helped to learn the new school situations and to get along 
in it; assisted in overcoming personal problems; accepted help in 
the improvement of study skills and habits ; helped to select activities; 
2 
provided access to post-high school information; interpreted test 
results for their educational and vocational planning; helped to 
understand a variety of occupations and to have access to occupational 
information; assisted in setting goals; and helped to develop self­
confidence. 
Some guidance services were evaluated as not bad, i . e. : helped 
to participate in group discussion; helped to use the media to 
understand personal problems; and helped to decide the ability of 
study in college. 
However , they were not satisfied with a few current guidance 
services, for example: unable to feel free to discuss with 
teacher-counselors; unable to talk about their real feeling s ;  only 
a few contacts between teacher-counselors and parents; unable to 
understand the curriculum presented in senior high school s ;  and 
f 
unfamiliar with the employment possibilities. 
It must be mentioned here that for those guidance services 
the different sex students and the various year level s tudents 
had their own viewpoints . It i s  difficult to make a brief, but 
detailed description here about their different reactions on the 
guidance services.  Please read the text in order to get more 
information you need . 
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CHAPTER I 
INTRODUCTION 
Background 
Guidance as an informal function of adults is probably as old 
as the Chinese civilization itself . It is believed that guidance 
began when the first cave mother tempered the growing antisocial 
behavior of her young offspring with his father ' s  war club . 
Techniques have been modified somewhat s ince that time, and guidance 
now deals with far more than antisocial behavior . 1 
During the past generation the need for guidance in our 
schools has become more urgent because of the many changes in our 
economic, industrial and social lif e .  Such changes have created 
many new problems of adjustment for our children. In the past 
decade, the school programs have reflected more and more the added 
responsibilities of helping students with the personal and social 
adjustments which they must make to cope effectively with these 
changes in the society. 
In the realm of personal and social adjustment , many factors 
have to be considered in guiding adolescents. Owing to the rapid 
industrialization in Taiwan, there has been a continued trend of 
population change from rural to urban areas and from cities to 
suburbs. Also, the population of married women who work has 
continued to rise. A new pattern of parental relationships and 
family control has evolved from changes in the traditional masculine 
2 
and feminine roles. In the society of  modern China, morals and 
social codes influenced by the Western civilization have continued 
to shift, causing anxiety and frustration to young adolescents who 
were beginning to search for personal and self-ego in these two 
2 important aspects of their growth and development . 
During the past decades, there has been an increasing public 
demand that education be extended to all children, and that school 
programs be developed to meet adequately the needs,  interests and 
abilities of the heterogeneous student body. As a result, the 
compulsory education system expanded to nine years and a new 
program of differentiated curricula suitable to students '  particular 
needs was introduced in 1968.  Most of all, the guidance program was 
officially established at the j unior high school levels as an 
integral part of curricula to promote the growth and development 
of each student. This opened a new era in the history of Chinese 
d . 3 e ucation. 
Need For The Study 
For the past several years there has been a marked increase 
in interest in the determination of whether an educational course 
4 or program is doing what it was designed to do. It may be called 
accountability, or Management by Obj ectives (MBO) , but whatever it 
is called, a major element, in addition to the purpose of the course 
or program, is an evaluation of the goals and expectations of that 
program. 
It  is no longer sufficient to off er the students only what the 
faculty think they should have in the form of prepared packages of 
educational constructs.  There has been a growing incorporation of 
3 
student needs, either directly or indirectly expressed, which has 
resulted in an extensive reshaping of modern educational programming. 
It would appear that the guidance and counseling personnel need to 
be especially aware of the students ' reactions to those programs in 
order to be able to meet the expectations and needs of the student 
5 body. 
A variety of studies dealing with student awareness and evalua­
tions has utilized widely differing samples of students, and dealt 
with different aspects of the guidance program. 6 Although the 
opinions generated from the studies were conflicting, all of these 
reactions showed that students have good insight into the nature of 
the guidance services and have made useful evaluations of these 
services from first hand experiences. 
It is generally agreed that guidance and counseling services 
are available to all the s tudents at the school, and the individual 
student has the option either to avail himself of,  or reject the 
services of the guidance office. It would seem, then, that if the 
guidance office projected a favorable image,  and if the students 
possessed a positive attitude toward it,  the services of the counsel­
ing center would be more fully utilized. If ,  however ,  the image and 
attitude of the students were negative, the services of the counseling 
center would be rej ected . 
During the past two decades in the Republic of China, and 
especially in the years after 1968, a great deal has been achieved 
by specialists , parents and other community members striving for 
the development and improvement of the guidance services.  Government 
supported evaluation has been initiated against established criteria 
4 
since 1976 .  Many other nationwide surveys have been conducted by 
professors and experts in the field of counseling and guidance. 7 
These evaluations and surveys have stressed the measure of the 
effectiveness of the guidance services from such viewpoints as 
administrative systems , personal qualifications, roles and 
respons ibilities of school counselors , physical facilities, budgets 
or financial aids to the program, and current services . None was 
on student awareness or opinions of guidance services . This was 
in accordance with Weirach ' s  (1974) findings that the use of 
students as a source of input was relatively rare in the area of 
guidance program evaluation. 
This study, then, was carried out to address the above 
shortcomings and to gather new and useful data directly from 
students in Taiwan, Republic of China. The results of this study 
will hopefully provide useful information to student personnel 
administrators ,  such as deans , directors, school psychologists, 
counselors and teachers.  
Statement Of  The Problem 
The purpose of this study was to investigate the student aware­
ness of the guidance programs in junior high schools in Kaohsiung, 
Taiwan. Specifically, the attitudes of the various year levels and 
sex differ ences toward the guidance programs were determined. 
It  is anticipated that the study findings may provide a basis 
to generate guidelines for developing a realistic guidance program 
based on a better understanding of students for whom the service 
is offered. 
5 
A questionnaire was designed (Appendix B)  to obtain attitudes 
from the respondents who were j unior high students from Kaohsiung 
Metropolis, Taiwan, the Republic of China. 
The study was directed toward seeking information regarding 
the following : 
1 .  To investigate students ' awareness of guidance services 
offered by their schools.  
2 .  To investigate the different awareness of guidance services 
between male and female students . 
3. To investigate the different awareness of guidance services 
among students of various grades . 
Definition Of Terms 
In order to facilitate a better understanding of this study , 
the following terms are defined : 
The junior h igh school. A school classification in the school 
system of the Republic of China, composed of any span of grades from 
the seventh to the ninth grade. 
Student awareness of the guidance service. For the purpose of 
this study , the operational definition of "student awareness of the 
guidance service" was their response to the questionnaire. 
Guidance. Guidance is the process of helping a person develop 
and accept an adequate and integrated picture of himself and his 
role in the world of everyday living, to test this concept against 
reality and to covert it into a reality with satisfaction to himself 
and benefit to society. The guidance process should result in a 
student ' s  being more capable of self-understanding and self-direction 
6 
in obtaining his needs in a democratic society. 8 
Guidance services or guidance programs. Guidance is a pattern 
of services which implement the accepted plan of activities including 
the services of individual inventory , counseling services, placement 
9 and follow-up. "guidance services" and "guidance" are synonymous 
terms used in this study. 
Counseling. Counseling is usually defined as a process to help 
people overcome obstacles to their personal growth, whether these 
may be encountered, and toward achieving optimum development of their 
personal resources. Counseling, therefore, is a face-to-face 
relationship. The s tudent assumes responsibility for making his/her 
1 d d . . 10 own p an an ecisions. In the counseling process the s tudent 
grows in abilities of self-discovery, self-direction, and self-
actualization. 
Teacher-counselor. This term, as used in this study, refers 
to a teacher who is usually released from teaching two or more hours 
each week for the purpose of counseling. Most of the teacher-
counselors in Taiwan junior high schools are prepared through pre­
service and inservice education for their counseling functions. 1 1  
Invited survey agents. Executive secretaries of Guidance 
Committee in junior high schools in Kaohsiung, Taiwan, the Republic 
of China were invited by the writer to help him select samples and 
collect data for this study. 
Special Municipality of Kaohsiung. Kaohsiung, located in 
southern Taiwan, the Republic of China, was the second largest city 
and busiest seaport ,  225 miles south of Taipei. The area of 
Kaohsiung covered 1 53 . 65 square kilometers. As of the end of 1980 , 
7 
there were 1 , 202, 123  residents in Kaohsiung, of whom 662 , 745 were 
male and 579 , 378 were females. The city had seven institutions of 
higher education, 23 senior high schools, 27 j unior high schools 
and 66 elementary schools; the total enrollment of students in 
various schools was 337,523 in 1980. 12  
Taiwan, the Republic of China. Taiwan, also known as Formosa, 
is an island and also the smallest province of China, situated about 
100 miles off the southeastern coast of the Chinese mainland , and 
between Japan and the Philippines on a line running north-sourtheast .  
The island has an area o f  1 3 , 808 square miles, s lightly larger than 
Massachusetts and Connecticut combined . In 1950, when the Chinese 
Conununists over ran the mainland , the Republic of China temporarily 
moved its government to Taiwan and the 18 million people are now 
carrying on the s truggle for the Chinese freedom. 1 3  
Limitations Of The Study 
The major limiting variables influencing the accomplishment of 
this survey study were : 
1 .  The major function of the guidance services in the questionnaire 
was limited to the designer ' s  recognition of the guidance and 
counseling situations in j unior high schools in the Republic 
of China. 
2 .  This survey study was limited i n  that the respondents were 
junior high school students from Kaohsiung Metropolis during 
the 1980-81 academic year, and this imposes certain restraints 
on the ability to generalize the results to a broader population. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
The Current Policy of Junior High Guidance Services 
In Taiwan, The Republic Of China 
Basic Philosophy 
The major purpose of all school guidance programs is to provide 
assistance to the individual. Each program must recognize the inte-
grity and dignity of the individual in its attempt to help him/her 
to attain his/her greatest potential. Guidance services are recognized 
as an integral part of the educational system. It is necessary to 
augment those existing services, which are designed to help each child 
become a productive member of our society. 
In j unior high schools,  according to Hwang (1976) , there were at 
least five main purposes emphasized for the guidance services: 
1 .  Helping the student adjust to his/her environment, be 
self-realized and self-oriented. 
2. Understanding the variety of students '  abilities, 
aptitudes , interests,  personalities and individual 
problems as the base for proper instruction and 
orientation. 
3 .  Helping students cultivate the adequate attitudes, 
methods and habits of learning with the aim of 
giving them the proper education, and to develop 
the potentialities for self-actualization. 
4. Facilitating students to establish the positive 
interpersonal relationships and aim of life so 
as to promote their normal developments. 
5 .  Providing students with the current career information 
and the developmental tendency in a sense to cultivate 
students '  career interests, suitable choice and good 14 
preparation both for their own future and social welfare. 
8 
9 
Administrative System 
In 1968 , free (or obligatory) education was expanded to nine 
years in Taiwan. Every j unior high school began to arrange 
"Guidance Activity" courses for students in each grade (seven to 
nine) . Four years later (in 1972) they, also, were asked to 
establish a guidance committee based on "The Standard Requirements 
for Junior High Schools Guidance Services" regulated by the Chinese 
Ministry of Education. The principal of the school was the 
chairperson. The Deans and Directors concerned with guidance 
services, all teacher-counselor s ,  the representatives of homeroom 
teachers and other teachers , and a few guidance professionals 
outside of the school, were the members .  
The guidance services have become an integral and important 
part of the j unior high school administrative system. Some 
modifications were allowed in accord with the individual school 
needs and environment. The members of an active and effective 
guidance committee help to develop , coordinate , and suggest the 
administration of research topics for in-service programs . At 
the same time, they carry out these suggestions and recommenda­
tions, since they, themselves , are either teacher-counselors 
and homeroom teachers or the chief faculty. They also serve as 
a sounding board for suggestions and comments by other faculty 
and parents .  Illustrated is the model of the administrative 
system of the guidance service in j unior high schools. 
10 
I Principal=Chairperson I 
I Guidance Committee I I I 
Dean of Dean of I Executive Secretary I Dean of Rel event Admini- Students ' Study 
stration , . Guidance ,. ' , . ,, Professionals " 
I I 
' 
, ' . 
�omeroom Occupational Educational Personal Other (outside of 
(Subj ect) the school) 
Teachers Guidance Guidance K;uidance Teachers 
-
Teacher-counselors 
Students 
NOTES :  subordinative relationship 
����������� 
• . . . • • . . • • • . . . . . • . • • •  coordinative relationship 
Personnel Qualifications 
In order to implement the main purposes and the functions of the 
guidance services in a junior high school, it is imperative that 
personnel should have appropriate preparation and attitudes for the 
guidance programs . 
The formal organized preparation of the Chinese junior high 
school counselors has been only at the college level. A person who 
wanted to be awarded a Teaching Certificate in Guidance had to meet 
the following standards: 
1 .  Have a bachelor ' s  degree in one of the following majors:  
Guidance, education , psychology , educational psychology 
or sociology. 
2 .  Have more than one year of successful teaching 
experience. 1 5  
1 1  
On the other hand , owing to the great need of the teacher-
counselors in 1968, when each junior high school was regulated to 
arrange "Guidance Activity" courses and implement guidance 
services to students, a kind of four to six weeks in-service 
session was offered by several universities and colleges, such as 
National Normal University, National Chengchi University and 
National Educational College. These short-term training sessions 
have been offered for many years for high school teachers who 
wanted to be teacher-counselors.  They were required to  complete a 
minimum of 20 semester hours of the following approved coursework 
in the field of guidance, before they were certified as teacher-
16 counselors. 
Courses 
General Psychology 
Sociology 
Theories of Guidance 
Developmental Psychology 
Educational Statistics 
Analysis of Educational & Vocational 
Information 
Theories and Practicum of Counseling 
Educational and Psychological Testing 
Mental Health 
Studies of Youth Problems 
Group Counseling 
Semester 
Hours 
4 
2 
3 
3 
3 
2 
3 
3 
2 
2 
2 
Educational Psychology 
Educational Guidance 
Organization and Adminis tration of 
Guidance Services 
School and Community Development 
An Introduction to Social Work 
Theories of Personality 
Special Child Psychology 
Educational Investment and Manpower Supply 
Physical Facilities 
1 2  
3 
2 
3 
2 
3 
3 
2 
2 
It is recognized that without proper physical facilities even 
the best counselor will be severely handicapped . The actual 
physical layout of the guidance centers vary due to such factors 
as the size of the school, personal preference , and funding, but 
there are certain basic elements which should be present to contribute 
to the overall success of the program. The following are considered 
a minimal essential part of the facilities: 
1 .  Each junior high school must have a guidance center 
with several teacher-counselors' offices, counseling 
booths, a testing center and a conference room. 
2 .  The teacher-counselor offices should be private, 
attractive and comfortable. Comfortable chairs, 
good lighting, privacy and no outside disturbances 
are absolutely important in creating a feeling of 
comfor t ,  trust ,  closeness and confidentiality. 
3. The guidance center should be so located as to be 
accessible to all students. However, if a decision 
is required about which end of the building it should 
be located, the center should be away from the 
principal ' s  and dean of students ' disciplinary offices. 
This gives s tudents a greater sense of security. 
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4 .  The testing center i s  encouraged t o  have as many 
currently applicable educational and psychological 
tests as possible. 
5 .  I t  is advised that within the counselor's office, the 
counselor should have a locking file cabinet and an 
audio recorder or a video recorder. 17  
Related Studies In S tudent Awareness 
Of Guidance Services 
In the United States, students have been used as a source of 
input in a number of studies by investigators working in a number of 
different settings. Form ( 1953) recognized the importance of survey-
ing student attitudes toward counseling by conducting an extensive 
follow-up study of those students who sought counseling assistance 
from the Michigan State College Counseling Center during 1 9 5 1 . 1 8  
According t o  Form ( 1953) : 
The operation of a counseling organization is probably 
more affected by the prevailing climate ot opinion toward 
it than is the case for an academic department. The 
effectiveness of counseling by its very nature depends 
upon the willingness on the part of the students to use 
it. This in turn, reflects the attitudes that students 
have concerning the value of counseling . Thus it is 
important for personnel agencies to know the prevailing 
attitudes, sentiments and prejudices that students have 
toward them to do effective work. (p . 84) 19 
McQuary (1964) asked 116 graduate students enrolled in their first 
course in guidance to identify the "characteristics they would prefer 
if they were counselees.1120 The data reported by McQuary were 
collected over several semesters . The participants in the study 
included housewives, nurses, teachers, administrators and others at 
all educational levels. The results indicated that "understanding" ,  
"adequate professional training , "  and "one who keeps a confidence" 
ranked first, second and third, respectively. McQuary ' s  study was 
1 4  
o f  particular interest since the data source was not limited to 
counselor-educators or administrators but a broader sampling of 
those in attendance in graduate school. To some extent , the 
respondents were potential consumers of the counseling service. 
In another study which used potential consumer of counseling 
services, Stefflre, King and Leafgren (1962) asked 40 NDEA Guidance 
21  Institute members to evaluate their peers. The criterion of 
counselor effectiveness was peer j udgment. The students were 
asked to indicate the extent :  
• • •  to  which you would be apt to  go to  the various members 
of the Institute for Counseling if you were a student in 22 a school where they were working as a counselor. (p . 336) 
Stef flre, King and Leafgren were unable to determine how the good 
counselors differed from the poor ones but suggested that possibly 
the students received input from faculty members throughout the 
NDEA Guidance Institute about which counselors the faculty felt were 
good. According to Stefflre, King and Leafgren (1962): 
The most clearcut and significant finding is that 
counselors are able to agree to a remarkably high 
extent on which of their fellows they believe would 
be good counselors and which would be poor ones. 
The stuff that goes into such an opinion is harder 
to discover , and the critical incident techniques 
failed to reveal it.  The basic Q sort, however, 
seems to lend itself to research of this type and 
may merit further use. 
The nine"most chosen" participants were compared 
on a number of variables with the nine "Least chosen . "  
Most chosen participants had (a) higher academic 
performance, (b) somewhat more appropriate Strong 
scores, (c) less dogmatism (Rokeach) .  The two 
groups did not differ on the other variables studied . 
(pp. 339-340)23 
The university setting has been extensively used for research 
dealing with counselor personality and client perception of counseling 
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because o f  its built-in availability o f  subjects. There have been 
some studies conducted in high school settings in cooperation with 
school officials and counselors . 
Jensen (1955) , using Form's r ationale , surveyed high school 
students '  attitudes toward the counseling they had received. 24 
Jenson worked in cooperation with teachers, counselors and admini-
strators in his school district. Jenson contended: 
It struck us that consumer reaction determines the destiny 
of most, if not all, professional service • . • •  Despite • • . .  it 
at least provides us with an index to what students think 
about counseling and counselors--how they think their self­
unders tanding and adjustment have been affected. (p . 498) 25 
Jenson randomly sampled 1 , 600 high school students including only 
those who "had ' talked ' with the counselor . "  The questionnair e ,  
which was based on district-wide counseling obj ectives, covered five 
general areas and asked the student to:  (a) evaluate the quality of 
the help they received from the counselors, and (b) identify the 
person or persons most likely to be of help in these five areas. 
The areas investigated were :  
1 .  Better understanding of abilities, interests, ambitions, 
and personality. 
2 .  Discovery of things best suited to do or be happiest 
doing while in school and after finishing school. 
3. Making progress toward realistically chosen while-in-
school and after-school goals. 
4 .  Learning to get along better with friends and others 
at school ,  at home, or in the community. 
5 .  Increasing capacity and self-confidence in making directions 
and solving adjustment problems both now and in the future. 
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The data from this study were used in evaluating the district ' s  
counseling program. The results indicated that : (a) 8 1  percent 
of the students felt that they received help in area A; (b) 
approximately 63 percent of the students felt the counselors were 
of help in the four remaining areas, B, C, D ,  and E;  (c) between 
27 percent and 38 percent of the students, depending on the area, 
selected the counselor as the first person from whom they would 
seek help; (d) counselors and parents tended to received equal 
ranking for being the person from whom the students would seek help. 
A major contribution of the Jenson study was its design. It 
presented the objectives of the counseling program in the form of 
a questionnaire and asked those students who received counseling 
to evaluate the program. 
In another study Thomson (1960) gathered data from 2 , 335 
senior students in 1 2  high schools in the Los Angeles area, he 
reported that girls were slightly more favorable to the guidance 
26 received than were boys . There was no difference in the pro-
portion of girls and boys who indicated that they had wanted help. 
Students of average mental ability were the most favorable to the 
guidance received . On the whole , students having the basic-course 
teacher-counselors wanted proportionately the most guidance help. 
A study sponsored by the State Department of Education in Ohio 
(1963) showed that seniors tended to be more aware of the various 
services than were the students in earlier grades. 27 It also 
revealed that school contacts with the parents and group guidance 
regarding personal problems were the services least experienced by 
them. Matters having to do with educational and vocational planning 
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were most commonly shown to be a part of the students ' guidance 
experiences.  Reactions of college-bound students were more favorable 
and positive to guidance services than those of non-college-bound 
students. In the study the Student Inventory of Guidance Awareness 
was used, and the study concluded that questionnaire evaluation of 
the guidance effort has been reasonably successful when applied to 
28 students but of limited value when used with parents .  
Tipton (1969) sought to identify and examine the "attitudes 
of high school students toward guidance counselors in their 
performance of educational, vocational and personal counseling" 
29 (p . 3805-A) . By asking students to "rank in order of importance 
those persons or things which they considered to have most influenced 
their attitudes toward counselors" (p. 3805-A) . The instrument used 
to measure s tudent attitudes consisted of five sketches which pertained 
to the various kinds of counseling under investigation to which the 
students provided free responses.  
Based on the results of her study, Tipton ( 1969) concluded that: 
1 .  Student prefer voluntary counseling to non-voluntary 
counseling , and are more likely to express favorable 
attitudes toward voluntary counseling . 
2 .  Although students tend t o  express favorable attitudes 
toward both educational and vocational counseling, 
more s tudents view educational counseling favorably. 
Only about one-third of the students in the sample 
expressed a willingness to approach the counselor 
for help on a personal problem. 
3 .  Peer groups form the major source of influencing 
attitudes toward counselors ,  and this influence tends 
to be negative. Parents , teachers,  and o ther adult 
influence is minimal but positive. Counselors them­
selves do not appear to have more influence on 
students' attitudes toward counselors. 
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4 .  Frequent student-counselor contacts tend t o  promote 
favorable attitudes toward educational, vocational , 
and personal counseling when these contacts are 
voluntary on the part of the students .  
5 .  Girls are more likely than boys to express favorable 
attitudes toward vocational counseling; non-college 
preparatory students are more likely than college 
preparatory students to express favorable attitudes 
toward voluntary educational and vocational counsel­
ing; and students who do not plan to attend a four­
year college are more likely than those who do to 
express favorable attitudes toward non-voluntary 
educational counseling. (pp. 3805-3806-A) 30 
There have been very few studies in which there was an attempt 
to sample the total population of a school and to evaluate the 
general attitudes held toward the guidance office. One such research 
was conducted in a Swedish gymnasia by Lindblom and Henry ( 1970) . 31  
They reported that most of  the students were dissatisfied with their 
present guidance program and felt that it should be reorganized . 
They also reported that most boys, and significantly fewer girls , 
found conversation with educational and vocational counselors helpful. 
But Musgrove and Musgrove (1970) , employing the Counseling 
Attitudes Scale, a 22-item Likert-type scale developed by A.  L.  Form 
( 1955) , surveyed 320 high school s tudents from a mid-central Florida 
32 county . The results of their study revealed that: (a) the overall 
attitude of the students sampled was favorable toward their guidance 
services; and (b) the needs and expectations of the majority of the 
students were being met. No sex differences were discovered . 
Helliwell et al.  ( 1974) conducted an evaluation on Mesa Public 
Schools ' Proj ects. 33 This project was comprised of six units--planning 
and choice, trends , information exploration, personal characteristics, 
who am I ,  and exploring goals--to facilitate students' educational 
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and vocational development. Six hundred senior high school students 
were asked to respond to three instruments: a Survey Test, a 
S tudent Attitude Survey (SAS) ,  and a Student Reaction Sheet. The 
research indicated that: (a) the units, "who am I" and "Exploring 
Goals" may be considered effective in helping s tudents assess their 
personal characteristics, evaluate information and explore career 
areas , and (b) students agreed with the goals of the units and 
wanted help in school to achieve these goals. 
Oregon State Department of Education (1977)  sutmnarized the 
findings of a follow-up study of the State of Oregon ' s  high school 
class of 1976 in 10 topics. 34 The f indings of student services 
were from 2 , 7 54 students, and showed that s tudents used various 
student services, including high school course selection (59%) , 
career guidance (56%) , college aid (34% ) ,  personal conseling (29%) , 
and job placement (24% ) ,  and that those utilizing student services 
generally gave positive ratings of these activities. 
LaFromboise et al. (1978) carried on a s tudy on Indian 
student s '  perceptions of the counseling experience in Oklahoma. 35 
The subj ects were 150 Indian eleventh and twelfth grade s tudents 
from schools in Oklahoma. By analyzing completed Counseling Helping 
Questionnaire, Form A, LaFromboise drew the conclusion from the 
investigation that: (a) the Indian students in boarding schools and 
in metropolitan schools reported experiencing a counseling session 
most frequently; (b) a maj ority of the Indian students reported 
that the person with whom a problem or concern was commonly shared 
was a friend; (c) the problem areas that Indian students or their 
friends would like to talk about were their future, being depressed 
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or not caring, personal problems and problems about money; (d) the 
evaluation of the helpfulness of the counseling session was positive 
with all Indian students. 
Wells and Ritter (1979) s tudied approximately 550 students in a 
36 large high school with eight counselors. They found that: (a) more 
than 80 percent of the students sampled would go to a counselor if 
they wanted to change a class or check on graduation requirements ;  
(b) approximately one-fourth would see a counselor for traditional 
reasons; to choose a college, discuss financial aid, explore a 
career decision, or decide on a college maj or; (c) numerous career-
related services were provided the students and , from the data 
presented , it seems as though students would use these services 
for information about career opportunities (78%) , for helping in 
finding a j ob (52%) , for assistance with a career decision, or to 
decide on a college major (both 29%) , or to choose a college (27%) ; 
(d) there seems to be less variation among grade levels for seeking 
help from the career counselor than from the regular counselor staf f ;  
(e) freshman students indicated that the most important duty of a 
counselor was to help with personal problems and the ninth most 
important duty was to keep accurate s tudent records.  When the 
seniors were sampled, these duties shifted to number 5 and number 4 ,  
respectively. Thus Wells and Ritter hypothesized that students' 
perceptions tended to shift in the direction of what they saw 
happening; (f)  49 percent of the students felt free to discuss 
problems with their counselors and 48 percent did not; (g) their 
conclusion that students saw counselors as helpful were supported 
by the studies conducted by Pellegreno and Engen ( 1975)  and by 
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Leviton ( 19 77) . 37 
Bewley and Diedrich ( 1979)  conducted a nationwide survey of 
more than 1 7 , 000 seniors from approximately 130 public high 
schools . 38 Their succinct report indicated that: (a) more than 
half (53. 7%) of the seniors reported seeing a counselor individually 
three or more times; the vast majority of seniors (88 . 5%) reported 
having seen a counselor one or more times during their final year 
in high school; (b ) nearly one-third reported seeing a counselor as 
part of a group; (c) seniors who planned to attend college after 
graduation had more frequent counselor contacts than students who 
did not plan to; (d) the majority (52 . 9%) felt that they had just 
about the right amount of contacts with the counselors; and 
(e) one-third (36. 7%) reported that the services were very helpful, 
27 . 1  percent somewhat helpful , and 36 . 2  percent of little help or 
no help. 
CHAPTER III 
METHODOLOGY 
Provided in this chapter is a description of the procedures 
that were employed in this study. This description includes 
the development of the instrument, the methods utilized in 
s electing the samples, and the techniques applied to data collection 
and data treatment. 
Development Of The Instrument 
As a result of reviewing the related literature, counseling 
adolescents,  supervising the guidance programs concerning junior 
and senior high schools for years, and discussing pertinent topics 
with professionals in Taiwan, a preliminary draft of the question­
naire was constructed. Items in the initial form were developed 
utilizing the concepts of Wellman and Twiford (1961) and Hill 
(1974) . 39 The design of the survey format was patterned after the 
writings of the Department of Education in the State of Ohio ( 1963) , 
Snyder ( 1969 ) ,  Musgrove (1970) , Hamann ( 1970) , and Glass ( 1972) . 40 
The initial Chinese form questionnaire was evaluated and 
critiqued by my colleague, Professor C .  K.  Hwang, and by some j unior 
high school counselors in Taiwan, the Republic of China. Areas of 
general confusion were noted and corrected . 
Additionally, a preliminary draft was administered to 42  j unior 
high school students in Kaohsiung , Taiwan, as a pilot study in order 
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to obtain their comments on the clarity and comprehensibility. 
The formal questionnaire was divided into two sections. The 
first section was designed to ask for general information, such as 
school name, sex, and grade. The second section of the question­
naire is composed of twenty-six items concerning seven aspects of 
the respondent ' s  knowledge of the guidance services , namely, general 
attitudes (Item 1-5 ) ,  utilization of standardized tests ( Item 6-7) , 
contacts between counselors and parents (Item 8-10) , personal 
guidance (Item 1 1 -14) , educational guidance (Item 15-19) , vocational 
guidance (Item 20-23) ,  and evaluation of guidance services (Item 
24-26 ) . 4 1  
Selection O f  Samples 
This study included a sample of 1 , 664 of 78, 831 students from 
27 j unior high schools in Special Municipality of Kaohsiung, Taiwan, 
the Republic of China. Of th�se samples, 841 were male students 
and 823 were female students. On the other hand , 626 were seventh 
grade students and 1 , 038 eighth grade students . 42 Samples selected 
were the j unior high school students who were in attendance beginning 
with the fall term of the 1980-81 academic year. The character 
of samples selected is depicted in the following table. 
Male 
Female 
Total 
Table 3-1 
The Character Of Samples 
7th Grade 
285 
341 
626 
8th Grade 
556 
482 
1038 
Total 
841 
823 
1664 
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The technique of stratified random sampling was employed so 
that each individual in a specific school had an equal opportunity 
43 to be selected. This technique was carried out on a campus-by-
campus basis and the sample number of a certain school, sex, or 
grade was estimated by the following procedures: 44 
1 .  To compute the sample-population ratio, and 
2 .  To multiple the ratio with the number of stratum--the student 
number of a certain school, sex, or grade. 
As soon as the sample number was estimated the invited sur vey 
agents were responsible for selecting subj ects from the school 
through the use of simple random sampling. 45 
Data Collection 
The preliminary Chinese form questionnaire (Appendix A and B )  
was distributed to the selected subj ects through the invited survey 
agents in May 19 8 1 .  The survey agents were responsible for collect-
ing the questionnaires which they distributed. An appointment of 
visiting was made to those agents who did not return the question-
naire after the requested two-week period. 
Data Treatment 
In order to find the student awareness of guidance services 
in j unior high schools involved in this study, and to determine 
whether or not differences existed in various respects of their 
awareness among samples, the collected data was treated as follows : 
1 .  Demographic data in Items 1-26 was totalled according to 
the number of respondents in sex and grade. 
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2 .  For each item, a tabulation was made of the data received from 
all subjects in three areas: 
a. all the respondents '  choice 
b .  sex--male and female 
c. grade--seventh and eighth 
3 .  Tables o f  frequencies and percentages descr ibing the choices 
in each area were computed and presented . 
4. A series of Chi-square tests were applied for ascertaining 
whether the differences were significant or not on each area. 
The Chi-square tests were made in terms of the frequency of 
choices on each item. The two formulas used to compute the 
46 Chi-square tests are depicted as follows: 
x2 = � ( 0 ;  E ) 2 (For total students) a .  
= N(2: f_ 2 x2 f . .  - � b. 1] (For different sex - grade f .  • f . 1 J students) 
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Table For Each Item 
w(/ll) Answers I Not No (Se x2 I �.s Yes Sure No Response Total er P <:>� I <'e Varieties !it 
Total N 
Students % 
Male N 
Students % 
x Ql N '  ' en Female 
i I 
Students % 
I 
; 
' 
. 
7th Grade NI . 
Students I % I ! i I 
I Ql I 
"O i I 
C1l 8th Grade N l I ).I I 
'-' i 
Students % 1 ! 0 I I 
CHAPTER IV 
STATISTICS AND ANALYSIS 
According to the previous descriptions in Chapter III,  the 
questionnaire of this study was composed of twenty-six items . 
These items were fundamentally divided into seven aspects, namely , 
generally attitudes toward guidance services , utilization of 
standardized tests, contacts between counselors and parents , personal 
guidance, educational guidance, vocational guidance, and evaluation 
of guidance services. The data treatments of each item were made 
in terms of three areas: total students ,  sex--male and female ,  and 
grade level--seventh and eighth grade.  Thus the frequencies and 
percentages indicating respondents ' reactions on each area of each 
item were computed and tabulated together on the same table. In 
addition, each chi-square test was computed and applied for determining 
whether the difference among the varied choices of each area was 
significant or not. The following analyses are presented in terms 
of item by item, or table by table on each aspect. 
General Attitudes Toward Guidance Services 
Knowing The Location Of Teacher-Counselors ' Office 
Knowing the location of teacher-counselors' office is the most 
basic and important awareness of guidance services for the junior 
high students . In other words, this is the first feedback for 
students to schoo l ' s  guidance services . On this study, the over­
whelming majority of respondents (94. 47%) indicated that they knew 
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where the teacher-counselors ' office was . There was a statistically 
significant difference among the varied reactions of total students 
on this item (X2 = 4286 . 1 7 ,  p <.  . 001) . This meant that junior high 
schools in Kaohsiung, Taiwan effectively helped their students to 
know the location of teacher-counselors' office of guidance services. 
Interestingly, there was a very significant difference in the 
2 various reactions between male and female students (X = 1 4 . 9 6 ,  p 4'  . 01 ) . 
A tendency was that female students paid more attention to the location 
of teacher-counselors' office than male students .  This result was 
similar to Thomson ' s  finding (1960) . 47  The reason for this difference might 
result from one of the following facts: in puberty, females' physical 
and mental problems of development and adj ustment happen earlier and 
more seriously than males ' ;  compared to males, females don ' t  prefer 
talking out to keeping in the mind ; and the interaction of the above 
two causes . A further study to ascertain the real reason. 
However, no significant difference existed in the varied reactions 
2 between seventh and eighth grade students (X = 3 . 87 ,  p ';7 . 05) . Their 
reactions were very similar to each other and the same as the total 
students ' reactions. As to this guidance service, it is clear that 
all j unior high schools perfectly implemented it during the year 
when students entered their school. 
Knowing Teacher-Counselors 
The warm and friendly relationship between a client and counselor 
is the first requirement of the counseling process. It is primarily 
based on the client ' s  knowing and believing his teacher-counselor. 
A great number of respondents (92. 67%) considered that they knew 
which member of their school staff was their teacher-counselor. There 
Table 4-1 
Respondents'  Reactions On Knowing The 
Location Of Teacher-Counselors' Office 
29 
�6 Answers I I I I . 
· � 
I l Not I No 
Yes . No I Response Total x2 ! sure 
! I i i l ! 
Total N 1572 I 41 49 ' 2 1664 **""' � ! 
' 4286 . 17 
Students % 9 4 . 47 2 . 46 2 . 95 0 . 1 2  100.  00· 
I Male N 777 29 33 1 2 841 I Students % 92.  39 3 . 45 3 . 9 2 i 0 . 24 100 . 00' ** :< I Q) ! 1 4 . 96 Cf) Female N 795 12 16  0 823 I 
Students % 9 6 . 60 1 . 46 1 . 94 . 0 1 00 . 00 
7th Grade N 592 16 16 2 I 626 
Q) Students % 94.57 2 . 56 2 . 56 0 . 32 100 . 00 
"d 3 . 87 
l 
<1l 
� 8th Grade N 980 25 33 0 1038 (.!) . I. Students % 9 4 . 4 1  2 . 41 3 . 18 0 100 . 00 
*** p L.. • 001 
** p � • 01 
* p <. . 05 
was a statis tically significant difference among the varied choices 
of total students on this item (X2 = 4069 . 50 ,  p ...:::: . 001) . This appeared 
that every school could positively introduce teacher-counselors to 
students .  
From Table 4-2 , there was no significant difference in knowing 
their teacher-counselors between male and f emale students (x2 = 5 . 23 ,  
p ""/ . 05) . Therefore, sex difference was not an important factor 
about knowing teacher-counselors for students .  
I I 
Table 4-2 
Respondents ' Reactions On Knowing Their 
Teacher-Counselors 
' I I ��  Answers j Not I No ' � I Yes sure No Response 
Varietie--:�cel] . ' ...:: ·t 
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l 
Total x2 I I 
' 
I 
Total ! N 1542 73 ' 1 45 4 1664 *** 
Students 
' 
i I I Male 
I 
I Students 
I :>< Q) ti) Female 
I Students I I l I 7th Grade I 
I I Students I QJ 
I "'d 
I 111 
I � 8th Grade 1 0 I Students ' 
*** p � . 001 
** p � • 01 
* p <:. • 05 
% 9 2 . 67 
N 771 
% 9 1 .  68 
N 771 
% 9 3 . 68 
N 585 
% 9 3 . 45 
N 957 
: 
% 9 2 . 20 T l i ; 
4069 . 5C 
4 . 39 2 . 70 0 . 24 100. 00 
40 29 1 841 
4 . 76 3 . 45 0 . 1 2  100 . 0il: 
5 . 23 
33 16 3 823 
8 . 01 1 . 94  0 . 36 9 9 . 99 
19 19 3 626 
3 . 04 3 . 04 I 0 . 48 100 . 01 7 . 03 
54 26 1 1038 
5 . 20 2 . 50 0 . 1 0  100 . 00 
Identically , no significant difference existed in knowing their 
teacher-counselors between seventh and eighth grade students 
2 (X = 7 . 03 ,  p 7 . OS) .  This indicated that a good system to introduce 
teacher-counselors to students was provided at the orientation program 
of each school during the year when s tudents entered their school. 
(Table 4-2) 
I I I l 
I 
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Free To Discuss Personal Problems With Teacher-Counselor 
As the previous description, if the counseling process has the 
warm and friendly relationship and s tudents can clearly understand 
the significance of guidance services , they will feel free to discuss 
their personal problems with their teacher-counselors . According to 
this survey , 4 7 . 84 percent of all respondents showed they indeed felt 
free to discuss with their teacher-counselors ,  but 4 2 . 13  percent still 
chose "No" and slightly less than 10 percent "Not sure". There was 
a statistically significant difference among the varied choices of 
2 total students on this item (X = 1 10 5 . 8 2 ,  p < . 001) . So to speak, 
more than one-half of the respondents did not prefer, at least 
hesitated , to discuss their personal problems with their teacher-
counselors. This result was relatively similar to one of Tipton ' s  ( 1 969) 
findings�8 Especially , Wells and Ritter ( 1979)  reported in their study 
that 49 percent of the students felt free to discuss problems with 
their counselor and 48 percent did not. 49 
Although the ratio which male or female students showed if they 
felt free to discuss their problems with their teacher-counselors 
or not was almost the same as total students ' ,  there was a very 
s ignificant difference on the varied choices between male and female 
2 students (X = 1 2 . 3 5 ,  p c:::. . 01 ) . The data on Table 4-3 reveals that 
the percentage of "Not sure" choice was higher on male students than 
on female students .  This might b e  resulted from the fact that on 
the previous two items , data indicated male students were more 
careless than female students in knowing the location of teacher-
counselor s '  office and who were their teacher-counselor s .  Thus sex, 
male or female, may be a factor in creating a free atmosphere during 
Table 4-3 
Respondents' Reactions On Feeling Free To Discuss 
Personal Problems With Teacher-Counselor 
' Answers I I 
�<'- i Not No 
Vari� I Yes sure No Response 
' 
Total N 796 165 701 2 
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Tota] x2 
1664 *** 
1 105 . 82 
Students % 4 7 . 84 9 . 92 42 . 13  0 . 1 2  100 . 0 1  
Male I N 390 103 348 0 841 
Students % 1 46.37  1 2 . 25 4 1 . 38 0 100 . 00 ** � 1 2 . 35 Q) 
Cl) Female 
Stucients 
7th Grade 
Q) Students 
'O 
C\1 
� 8th Grade 0 
Students 
*** p � . 001 
** p < . 0 1  
* p <... . 05 
N 406 
% 49 . 33 
N 305 
% 4 8 . 7 2  
N 491 
% 4 7 . 30 
guidance or counseling . 
62 353 2 823 
7 . 53 4 2 . 89 0 . 24 9 9 . 99 
50 269 2 626 
7 . 99 42 . 97 0 . 32 100 . 00 
115 432 0 1038 
1 1 . 08 4 1 . 62 0 100 . 00 
On the other hand , there was no significant difference between 
2 seventh and eighth grade students (X = 7 . 4 1 ,  p '> . 05) . They were 
7 . 4 1  
consistent in reactions on this item and relatively the same as total 
students. The grade level may not be an important factor affecting 
discussion between a student and his teacher-counselor. 
Talking About Real Feelings With Teacher-Counselors 
If students are willing to talk about their real feelings and 
.. 
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concerns with various things,  it will facilitate teacher-counselors 
to help students reach self-understanding. Especially , the catharsis 
is based on the client ' s  talking about their real feelings. There-
fore, it is a primary work in a counseling process to help students 
be able to talk about their real feelings. Only a little more than 
one third of the respondents ( 3 7 . 01%)  indicated that they could talk 
about their real feelings with their teacher-counselors, whereas 
more than half of the respondents (53. 70%) considered they couldn ' t .  
Additionally, 9 . 20 percent of the respondents chose "Not sure" on 
this item. Apparently, there was a statistically significant 
difference among these varied choices (x2 = 1 198.  69 , p .::.. . 001) . This 
unwillingness to talk about one ' s  real feelings may have resulted from 
our Chinese cultural background--"Don ' t  wash your dirty linen in 
public" . This concept has been a serious obstacle to facilitating 
Chinese to accept a counseling therapy. How to change this concept is an 
important work before the counseling therapy becomes prevalent in 
Taiwan, the Republic of China. 
Although male and female students ' reactions on this item were 
the same as total students ,  there was a statistically significant 
2 difference among male and female students (X = 1 9 . 5 5 ,  p L.. . 001 ) .  
Female students tended a little to choose "Yes", whereas male students 
tended to show "Not sure". The causation of this difference was in 
accordance with Item 3 .  
Strangely, there was also a statistically significant difference 
of the varied choices on this item between seventh and eighth grade 
2 students (X = 73 .  7 8 ,  p ..(. . 001 ) .  It may be a good explanation that 
eighth grade students have had more opportunities than seventh grade 
Table 4-4 
Respondents '  Reactions On Talking About 
Real Feelings With Teacher-Counselor 
I ,,v, 
�06 Answers �<-' <S'  ; "ZA I Variet�  
! 
! 
I 
I 
Total 
Students 
I Male 
l 
j Students I 
� 1  Female I 
l 
Students 
I I 7th Grade I 
I . I I I Students QI I 
"'O I 
<1' I 
� I  8th Grade ' 
·1 Students 
*** p L • 001 
** p "- . 01 
* p (_ . 05 
I 
. 
I 
I 
I 
I 
I I 
I 
I 
NI I 
%1 I 
I N j 
% 
N 
% 
N 
% 
N 
% 
. I i ! Not No Yes No Response sure 
I 
I 
616 I 153 883 2 
37 .01 9 . 20 53 .  70  0 . 12 
295 92 I 454 0 
35 . 08 1 0 . 34 5 3 . 88 0 
321 61 439 2 
39 . 00 7 . 41 53 .34  0 . 24 
163 51 410 2 
26 . 04 8 . 15 6 5 . 50 0 . 32 
453 102 483 0 
43. 64 3 . 83 4 6 . 53 0 
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I I 
Total 
1664 
100.00 
841 
100.00 
823 
9 9 . 99 
626 
100 . 01 
1038 
1 00 . 00 
students to change the Chinese conservative concept depicted pre-
viously and recognize the significance of guidance. 
x2 
*** 
1 198 .63  
** 
1 9 . 55 
*** 
7 3 . 78 
Encouraged To Deliberate Various Conditions Concerning Development 
I 
Self-direction is a primary goal of guidance services . To deliberate 
one ' s  conditions and make a plan concerning educational and vocational 
development is a concrete performance of self-direction. To encourage 
and help students to do so is one of the teacher-counselor ' s  duties. 
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The vast majority of respondents (85. 16%) thought that they had been 
encouraged by their teacher-counselors to deliberate their 
conditions concerning educational and vocational development .  Only 
7 . 83 percent and 6 . 9 1  percent showed "No" and "Not sure" , respectively. 
There was a statistically significant difference among these varied 
choices on this item (X2 = 2820 . 33 ,  p ..:::.. . 001) . This meant a large 
number of teacher-counselors have accomplished this guidance service . 
According to a comparison of sex, there was a statistically 
significant difference of reactions on this item between male and 
female students (x2 = 1 6 . 5 6 ,  p L__ . 001) . There was a tendency that 
female students were more encouraged by their teacher-counselors than 
male students . Thomson (1960) also found the same result as this 
study. 50 The real cause, however, which resulted in this difference 
is worthy of making a further study. 
Identically, there was a statistically significant difference 
among seventh and eighth grade students (X2 = 35 . 1 1 ,  p L_ . 001) . It 
revealed a tendency that eighth grade s tudents were more encouraged 
by their teacher-counselors than seventh grade students , in other 
words ,  the higher the students ' grade, the more encouraged the 
students. This appeared related to the time and extent of students '  
accepting guidance services.  The higher grade level s tudents have 
a more positive motivation to deliberate their conditions and make 
plans concerning educational and vocational development than the lower . 
36 
Table 4-5 
Respondents '  Reactions On Being Encouraged To Deliberate 
Various Conditions Concerning Development 
v 
Answers � '�6  �<-� 
<f A� Yes 
Not No 
x2 sure No Response Total 
I . . �<-Varieties Q,.> , I I 
I I 
' 
' 
I 
i 
' 
i 
I 
I 
..,. 
Total N 1417  1 1 4  132 0 1664 *** 
I 
2820 . 33 
Students % 
Male N 
:< Students % 
Q) 
C/) 
Female N 
Students % 
! 7th Grade N 
I 
Q) Students % 
"d 
<1' 8th Grade I N ).I (.!) ' 
Students ! %  
*** p <:.. • 001 
** p <. . 0 1  
* p < . 05 
85 . 16 6 . 91 7 . 93 0 100 . 00 
689 7 7  7 5  I 0 841 
I 
81.  93 9 . 16 8 . 92 I 0 100 . 01 
i 
728 38 57 ! 0 823 
I 88.46 4 .62  6 . 92 0 1 00 . 00 I I 
500 45 I 81 I 0 626 I I 
7 8 . 8 7  7 . 19 I 1 2 .  941 0 1 00 . 00 
917  7 0  5 1  ' 0 1038 I 
I 
. 88. 34 6 . 74 4 . 9 1  0 99 . 99 
Utilization Of Standardized Tests 
Understanding The Significance Of Standardized Test Scores 
i<** 
1 6 . 56 
*** 
35 . 11 
The objective data are regarded as the basis of effective guidance 
services. The guidance without objective data about students is 
dangerous and may be harmful. The sources of obj ective data about 
students included observation, interviews, questionnaires, standardized 
tests, and so forth. However, the standardized tests are regarded as 
! t 
I 
I I 
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the most scientific source. In Taiwan, the Republic of  China , there 
are a number of standardized tests, e . g . , intelligence tests, 
aptitude tests, vocational interest inventories, personality tests 
and achievement tests, used by j unior high schools . From this survey , 
more than three-fourths of  respondents (77 . 58%) considered they 
understood the significance of their scores on standardized tests 
through their teacher-counselor s '  help. Twenty-two percent of the 
respondents showed they either didn ' t  understand or were not sure. 
There was a statistical significance of difference among these varied 
choices (X2 = 250 6 . 89 ,  p � . 001) . According to the writer ' s  
experiences of supervising the guidance programs concerning junior 
high schools in Taiwan, a minority of schools adopted the manner of 
not explaining students'  scores on standardized tests considering 
this strategy a protection of the students self-confidence. 
Compared to sex differences, there was no significant difference 
of reactions on this item between male and female students (X2 = 
2 . 20 ,  p / . 05 ) . Their viewpoints were similar to each other and 
with the total students. 
As for the different grade level of students, there was also no 
significant difference of choices on this item between seventh and 
eighth grade students (X2 = 5 . 1 5 ,  p / . 05 ) .  Their reactions were 
consistent with each other and the same as for total students' . 
In short, sex differences and grade levels didn ' t  affect 
teacher-counselor s '  ability to help students to understand the 
significance of their scores on standardized tests. 
Table 4-6 
Respondents '  Reactions On Understanding The 
Significance Of Standardized Test Scores 
Yes 
Not 
sure 
1 
I 
I i 
I 
I 
l 
i No 
No I Response 
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Total x2 
Total 1 N I 1291 1 7 2  197  4 1664 
1---+-���-;-·���--i���-+����-+-��-1 2506 . 89 J 1 0 . 34 1 1 . 84 1 o . 24 ! 100 . 00 *** Students % 7 7  . 58 
Male N 640 92 107 2 841 
Students % 7 6 . 1 0  1 0 . 94 1 2 . 7 2  0 . 24 100 . 00 
@ 1������1----t-����--����1--���--����+-���1 
ti) Female 
Students 
7th Grade 
N 651 
% 79 . 10  
N 475 
80 
9 . 7 2  
61 
90 
l 1 0 . 94 
88 
2 823 
0 . 24 100 . 00 
2 626 ! I I I Ql Students % 7 5 . 88 9 .  74 1 4 . 0 6  0 . 32 I 100 . 00 ' "'O r-����--i�-+-����-+-����f--���-+-����+--���1 
I � I , 0 8th Grade N 816 111 109 2 . 1038 
1 
I Students 
*** p � . 001 
** p <. • 01 
* p .:::. • 05 
I % l 78 o 62 10 .69  1 0 . 50 0 . 19 100.00 
Utilizing The Test Results To Make One ' s  Future Plan 
The results of various tests are not an end , whereas utilizing 
the test results to make one ' s  future plans ought to be the real 
2 . 20 
5 . 15 
goal of guidance services.  How do the j unior high schools help their 
students utilize the results of various tests? Approximately two-
thirds of the respondents (64. 20%) agreed that their teacher-
counselor had helped them utilize the results of their aptitud e ,  
interest or achievement tests t o  make their future plans, 2 2 . 48 
' 
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percent of the respondents considered they had not received any help, 
and 12 . 02 percent showed they were not sure. This difference among 
these varied reactions reached a statistically significance (X2 = 
1598 . 32,  p L. . 001) . This indicated that a majority of junior high 
schools utilized the students ' test results .  However , a minority 
of schools did not effectively utilize these test results. This 
consequence may have resulted primarily from the fact that a few 
teacher-counselors had not had enough professional knowledge of mental 
and educational tests. Besides that, they had not had enough money 
and time to make test data treatments because they were not full-
time counselors . 
On Table 4-7 ,  there was no significant difference in those 
2 various choices between male and female students (X = 3 . 46 ,  p 7 . 05 ) . 
Their opinions were almost identical with each other, and the same 
as total students. 
However, the difference between seventh and eighth grade 
students' choices reached a statistical significance (X2 = 36 . 73 ,  
p .  L_ . 001) . In other words , there was a tendency that the higher 
the student ' s  grade, the better his utilization of test results. 
This consequence may have been based on the different level of 
developmental tasks between seventh and eighth grade students. 
Contacts Between Counselors And Parents 
School guidance services are not isolated and closed. They 
need parents'  understanding and support.  Parents' cooperation 
will facilitate accomplishing the goals of guidance services. Thus 
parents are the most important objects of guidance public relation-
ship outside of the school. 
Table 4-7 
Respondent s '  Reactions On Utilizing The 
Test Results To Make One ' s  Future Plan 
� 
� nswers 
.... �� .... ... �� 
�� �<-)-........ c�� Varieties ".Qt� 
:< 
<ll 
Cf) 
<ll 
'U 
<1' 
)..I 0 
*** 
** 
* 
Total 
Students 
Male 
Students 
Female 
Students 
7th Grade 
Students 
8th Grade 
Students 
p � . 001 
p � . 01 
p � .05  
• 
N 
% 
N 
% 
N 
% 
N 
% 
N 
% 
� i 
Not 
I 
: No 
Yes sure No I Response 
I I 
i 
1085 200 374 5 
65 . 20 1 2 . 02 22 .48 0 . 30 
556 105 179 1 
66. 11 1 2 . 49 2 1 .  28 I 0 . 12 I 529 95 195 4 i 
64 . 28 11 . 54 23 . 69 0 . 49 
362 73  187 ! 4 
5 7 . 83 1 1 . 66 29 . 8 7  I 0 . 64 I 
723 127 187 ; 1 
; 
i 
69 . 65 1 2 . 24 1 8 . 02 I 0 . 10 
' 
40 
' 
I 
i I 
i 
Total 
I . ! I 
1664 
100 . 00 
841 
100.00 
823 
100 . 00 
626 
100.00 
1038 
100 . 01 
Informing Parents Of Their Children ' s  Standardized Test Results 
x2 
*** 
1598 .32  
3 . 46 
*** 
36. 7 3  
A majority of parents have a mental blind spot that their children 
must be bright. Their understanding of their children is due to their 
own imaginations and expectations . They need scientific data in 
order to clearly understand their children. These data should be 
provided by school teacher-counselors .  However, only a minority of 
respondents ( 2 1 . 94%) thought that their teacher-counselor had 
informed their parents of their standardized test results . More than 
I 
I 
! 
I 
I 
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half of the respondents (53. 49%) reported their parents had never been 
informed , and 24. 46 percent of the respondents showed "Not sure". 
There was a statistically significant difference among these reactions 
2 of total students (X = 958 . 5 4 ,  p £__ . 001) . This meant that a 
majority of j unior high schools did not focus on this program of 
guidance services . Thus this program ought to be emphasized by school 
guidance services in the future. 
Although male or female students '  reactions on this item were 
somewhat similar to total students ' ,  there was a statistically 
2 significant difference between them (X = 1 6 . 44 ,  p � . 001) . From 
Table 4-8, the proportion of female students reacting "No" was 
greater than ma1e students . Perhaps,  parents paid more attention to 
their male children. 
As for the different grade level of students , the difference 
between seventh and eighth grade students ' reactions was not 
. . f . (X2 3 81 signi icant = . , p / . 05) . Their choices were similar to 
each other and almost identical to the total students .  
Talking With Parents About Children ' s  Life Goals And School Curriculum 
Parents have a great deal of concern that their children set-
up and approach their life goals, and that they are getting along in 
their school curriculum. To get parents '  cooperation will facilitate 
implementation of these kinds of guidance services. As revealed in 
Table 4- 9 ,  only a minority of respondents (20. 55%) ascertained that 
their teacher-counselors had talked with their parents about their 
life goals and their school curriculum. The approximately identical 
percentage (20 . 25%) of respondents showed "Not sure". But more than 
half of the respondents (59 . 13%) considered that their teacher-counselors 
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Table 4-8 
Respondents ' Reactions On Informing Parents Of Their 
Children ' s  Standardized Test Results 
�
@
,_
� 0 
Answers I Yes I' .p� . Varieties�<'�l)tn 
I 
I 
I 
Not 
sure 
Total 
Students 
Male 
Students 
N 365 407 
% 2 1 . 94 2 4 . 4 6  
N 2 1 7  206 
% 2 5 . 8 0  24 . 50 
No 
890 
53 . 49 
417 
49 . 58 
I ; I I I Response I Total 
I 
2 ! 1664 
0 . 2 1  100 . 01 
1 841 
0 . 1 2 100 . 00 
@ ,  _______ _._, ___ ---+-------- ---+-----+--------! (/) Female N 148 201 473 1 823 
Students % 1 7 . 98 2 4 . 4 2  57 . 47 0 . 12 ·99· .. 99 
x2 
i *** l 
958 . 54 I 
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1 6 . 4 4  
I 
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:,- -!�7
-
th
�
G-r
_
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-
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�-+-�-
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-
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����-
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---+��
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--+����
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Students % 1 9 . 65 1 · 26 . 20 53 . 99 0 . 1 6  100 . 00 i 1 1 •-8-t_h_G_r_a_d_e�-N�-2-4-2-�--24_3 ____ 5_5_2 _____ 1 ___ 1_0_3_8� 3 · 31 
I Students � 2 3 . 3 1  J 2 3 . 41 53 . 18 0 . 10 100 . 00 
*** p ,_ . 001 
** p < . Ol. 
* p <.. • 05 
had never done these guidance services. There was a statistically 
significant difference among these various react ions on this item 
(x2 = 12 1 7 . 7 1 ,  p .:::._ .001) . This result was the same as the preceding 
item and the finding of the State Department of Education in Ohio ( 1963) . 51  
The teacher-counselors should also pay attention to  this guidance 
service in the future. 
As to students' sex difference, there was a statistically 
significance of difference in varied choices on this item between 
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Table 4-9 
Respondents' Reactions On Counselor ' s  Talking With Parents 
About Their Life Goals And School Curriculum 
. <'It� ' : I I ' I ·  Answers I e� I Not I No .s- [ I ., � p ' I Response Total Yes I sure No �� I ('� I Varieties - / 
Total N 342 337 984 1 1664 
I 
I 
x2 
*** 
1217 . 71 
Students % 20. 55 20 . 25 59 . 1 3 0 . 06 99 . 99 
l 
I Male N 232 171 438 0 841 I 
x Students % 2 7 . 59 20. 33 52 . 08 0 1 00 . 00 *** Q) 56 . 26 U) 
Female N 1 1 0  I 166 546 1 823 
i 
Students % 1 3 . 36 20. 1 7  6 6 . 34 0 . 12 99. 99 
7th Grade N 125 87 413 1 626 ! 
Q) Students % 1 9 . 97 1 3 . 90 "' 65. 97 
I 0 . 16 100. 00 *** i 11) 29.  77 � 1  I 8th Grade 
I Students 
*** p 4 . 001 
* *  p < . 01 
* p <.. • 05 
N 2 1 7  
% 2 0 . 9 1  
250 571 0 1038 . 
l 
2 4 . 08 5 5 . 0 1  i I 0 100 . 00 
2 male and female students (X = 56 . 26 ,  p < . 001) . Obviously, there 
was a tendency that teacher-counselors '  contacts with parents about 
students ' life goals and school curriculum were more frequent for 
males than for females. This result was in accord with the previous 
analysis. Therefore, it can be mentioned again that parents, in 
general, paid more attention to their male children. 
In addition, a significant difference also existed between 
seventh and eighth grade students (x2 = 29 . 77 ,  p <. . 001) . Although 
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seventh grade students' "Yes" choices were the same as eighth grade 
students ' ,  there was a tendency that the former reacted more 
strongly on "No" than the latter. Perhaps ,  teacher-counselors were 
more positive on contacts with parents of higher grade students . 
Talking With Parents About Children ' s  Future Plans 
To help a student to overcome his current problems is one of 
the purposes of guidance services . Another is to help a student 
make his future plans concerning educational and vocational 
development . Guidance services focus not only on 11now11 but also 
on 11future11 • A maj ority of respondents (64. 24%) thought f irmly that 
their teacher-counselor had never talked with their parents about 
their future educational and vocational plans. And 20 . 25 percent 
of the respondents also showed "Not sure". Only a few respondents 
( 1 5 . 45%) considered their teacher-counselor had done it.  There was 
a statistically significant difference among these reactions (X2 
1514 . 80,  p <. . 001) . This was the weakest of  guidance services 
concerning teacher-counselors ' contacts with students ' parents. It 
must be emphasized in order to improve the effectiveness of guidance 
services for j unior high students. 
Obviously, the difference in varied reactions between male 
and f emale students reached a statistical significance (X2 = 39 . 4 1 ,  
p <... . 001) . There was a tendency for teacher-counselors to talk with 
parents about their children ' s  future plans less frequently for 
female students than male students, and visa versa. As in the previous 
analyses, the chief reason was that parents paid less attention to 
their female children than male children. Based on these f indings , it 
is worth emphasizing not only the necessity of frequent contacts 
4 5  
between teacher-counselors and parents ,  but also the teacher-counselor ' s  
contacts with female or male students ' parents as equal as possible. 
As for the different levels of grade, there was also a 
statistically significant difference for the various reactions on 
2 this item between seventh and eighth grade students (X = 64 .83 ,  
p � . 001) . From Table 4- 1 0 ,  you can find that the seventh grade 
students tended to respond "No " ,  and the eighth grade students 
tended to "Not sure" and "Yes" choices. This revealed that the 
higher the students ' grade, the more their teacher-counselors had 
contacted their parents . It is as though time will be an important 
factor of availing guidance services. 
·;u i (106 l � <S' 
Table 4-10 
Respondents ' Reactions On Counselor ' s  Talking 
With Parents About Children ' s  Future Plans 
1 
I 
Answers 
Not I No i 
I Total ' <} ./) Yes sure No I 
Response . 
I �  I ·i . . ('� j Varieties "IJt-.s-
I 
I Total N 257 377 1069 1 1664 , 
x2 
*i<* 
I I 1 5 1 4 . 80 I I j Students I I Male 
Students x Q) 
(/) Female 
Students 
7th Grade 
Q) Students "d 
ell 
)..I 8th Grade {.') 
Students >< """ 
L p - .UU.l 
** p < • 01 
* (I c; 
% 1 5 . 45 
N 174  
% 20.69 
N 83 
% 1 0 . 08 
N 7 2  I 
% 1 1 . 50 
N 185 
% 1 1 7 . 82 
20.25  i 64 . 24 0 . 06 100 . 00 
173 I 494 0 841 i 
20 .57  58 . 74 0 100 . 00 *** 
3 9 . 41 
164 575 1 823 
1 9 . 93 69. 87 0 . 12 100. 00 
77 I 476 1 626 
1 2 . 30 7 6 . 04 0 . 1 6  100 . 00 *** 
64 .83  
I 260 593 0 1038 
2 5 . 05 57 . 1 3 0 100 . 00 
I I 
i 
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Personal Guidance 
The services of personal guidance are not only extensive but 
also personal. Thus this investigation was only limited to the 
general and integral services including adjustment to a new learning 
situation, overcoming personal problems , participating in group 
discussions, and how to help students understand personal and social 
development.  
Learning And Getting Along In The New School 
When students enter their j unior high school, they will be 
confronted with a new learning situation, and many new teachers 
as well as friends.  Their problems of  adjustment in effect, need 
teacher-counselors to help them to learn and get along . On this 
investigation, a maj ority of respondents (81 . 79%) considered that 
their teacher-counselors had helped them to learn the new school and 
to get along in it.  Only a low percentage reacted "No" or "Not sure". 
There was a statistically significant difference among these 
2 reactions (X = 3028 . 70 ,  p L . 001) . This meant that the program 
of orientation was well implemented in each junior high school in 
order to help the students make a good adjustment.  
There was no significant difference for the varied choices 
between male and female students (X2 = 5 . 82 ,  p > . OS) . Their 
reactions on this item were nearly identical to each other and similar 
to total students.  
The difference in the various choices on this item between seventh 
and eighth grade students did not reach a significance (X2 = 4 . 89 ,  p ·/ 
. 05) . The analysis of this consequence of course, is the same as the 
preceding area sex difference. In short ,  students ' sex and grade 
did not make a difference in the orientation programs of guidance services.  
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Table 4-11 
Respondents ' Reactions On Teacher-Counselor ' s  Help 
To Learn And Get Along In The New School 
'�  ! I -I nswers I I I � Not I No 
�  Yes sure No Response Total �� I (' I Varieties�""" <S' ', 
Total N 1361 103 199 1 1664 
x2 
*** ! 3028 . 70 
x i  
al l 
Cl) 
al 
'O 
<II 
j..j 
(.!) 
I 
*** 
** 
* 
Students 
Male 
Students 
Female 
Students 
7th Grade 
Students 
8th Grade 
Students 
p � . 001 
p <:. • 01 
p <:'.'.. . 0 5  
% 81.  79 
N 674 
% 80 . 14 
N 687 
% 8 3 . 48 
N 526 
% 84 . 03 
N 835 
% 80 . 44 
Overcoming Personal Problems 
6 . 19 1 1 .  96 0 . 06 100 . 00 
62 105 I 0 841 
7 . 37 1 2 . 49 0 100 . 00 
41 94 1 823 
4 . 98 1 1 . 42 0 . 1 2  100 . 00 
30 70 0 626 
4 . 79 11 . 18 0 100 . 00 
73  129 1 ' 1038 
7 . 03 1 2 . 4 3  0 . 1 0  1 00 . 00 
A person may have personal problems which result from the 
natural environment ,  social regulations and customs, and personal 
inefficiencies. A large number of these personal problems are not 
5 . 82 
4 . 89 
easy to be overcome by oneself . It is necessary to seek a counselor ' s  
help in overcoming one ' s  problems. 61.90  percent of respondents 
considered that their teacher-counselors had helped them in overcoming 
personal problems. 24. 28 percent and 1 3 . 04 percent of respondents 
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showed "No" and "Not sure", respectively. There was a statistically 
significant difference among these reactions (x2 = 1 4 1 1 . 80 ,  p .::::_ . 001 ) .  
In other words , to help students to overcome personal problems has 
been a relatively prevailing service of guidance in junior high 
schools.  
Interestingly, the specifically signif icant difference in the 
varied choices on this item existed between male and female students 
(X2 = 2 9 . 5 9 ,  p c::... . 001 ) .  It revealed a tendency that teacher-
counselors '  help in overcoming personal problems was more active 
for female students than male students .  The key reason, perhaps,  
like the previous analysis, is  that the female may have more 
personal problems than the male during 13 through 14 years of age. 
Thus female students asked the teacher-counselors to help more 
frequently than male students .  
There was , also, a statistically significant differ ence in the 
various choices on this item between seventh and eighth grade 
2 students (X = 30 . 73 ,  p c( . 001) . The seventh grade students 
tended to react "No" more than the 8th grade students .  However, 
the latter tended to choose "Yes" more than the former . This 
consequence may be related to the length of time concerning accepting 
guidance services. 
To Participate In Group Discussion 
To participate in group discussion about concerns of high 
school students will facilitate student s '  self-discovery and self-
understanding through self-talking out and listening to the others' 
statements of experience. The teacher-counselors ought to provide 
students this kind of opportunity as frequently as they can. Based 
Table 4-12 
Respondents '  Reactions On Teacher-Counselors 
Help In Overcoming Personal Problems 
'��6 
Answers 
�<-
��  �(' Varieties �<S' "-
Total I N I 
! Students % 
I l I I Male N i 
I l Students % 1 @  
I {/) Female N I 
i I 
. 
i 
Students % 
I 
I 
i 7th Grade N i 
i <I) · Students % ! '"d 
• ell 
i J.-l 0 8th Grade N 
Students % 
*** 
** 
p � . 00 1  
. 0 1  
• 05 * 
I 
I I 
I I 
I 
� 
Not I No 
Yes sure No I Response I 
I 
I I 
I I 
1030 I I 217  404 3 
6 1 . 90 I 1 3 . 04 24 . 28 0 . 18 
496 126  219  0 
5 8 . 98 1 4 . 98 2 6 . 04 0 
544 9 1  185 3 
66. 1 0  1 1  �06 2 2 . 48 0 . 36 
362 76 185 3 
57 . 8 3  1 2 . 14 2 9 . 55 0 . 48 
678 1 4 1  2 1 9  0 
6 5 . 3 2  1 3 . 58 21 . 10 0 
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Total x2 
1664 *** 
1 41 1 . 80 
100 . 00 
8 4 1  
100 . 00 *** 
29 . 59 
823 
100.00 
626 
100 . 00 *** 
20.73  
1038 
100 . 00 
on this investigation, more than one-half of the respondents (54 . 63%) 
thought their teacher-counselors had provided them an opportunity to 
participate in group discussions about concerns of high school students .  
Slightly less than one-third of the respondents (32. 51%) showed "No" , 
and 1 2 . 69 percent reacted nNot sure" . There was a statistically 
significant difference among these reactions (x2 1 1 3 2 . 8 6 ,  p L . 001 ) .  
Regardless of this significance , j unior high schools should still 
pay more attention to this guidance service . 
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From Table 4- 1 3 ,  the difference in the varied reactions between 
male and female students reached a relative significance (x2 = 
1 1 . 74 ,  p <:... . 01) . In other words, more male students considered 
that teacher-counselors could provide them an opportunity- to 
participate in group discussion than female students , while more 
females reported their teacher-counselors seldom provided this 
opportunity . This difference might result from the fact that male 
students are more active and open than female students in communica-
tions . 
For student ' s  grade level a very significant difference was 
discovered in the varied choices on this item between seventh and 
2 eighth grade students (X = 1 3 . 98 ,  p L..  . 01) . The reaction of 
eighth grade students was more positive than seventh grade students ' .  
It is clear that the higher the student ' s  grade, the more the 
participation of group discussion. 
Using Various Media To Help Students Understand Their Problems 
There are many methods which are used to help students under-
stand their problems of personal and social development . The school 
counseling center can use filmstrips, films , pamphlets, books, and 
so on, to help students understand themselves . More than half of 
the respondents (56 . 13%) reported that their school counseling center 
had adopted this service. 29 . 15 percent of the respondents thought 
that they had never received this service and 1 4 . 7 2  percent marked 
"Not sure" . There was a statistically significant difference among 
these reactions (X2 = 1 142 . 75 ,  p L... .001) . Regardless of this 
significant result it is necessary that this service be further 
emphasized to enhance students to understand their problems of 
personal and social development . 
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Table 4-13 
Respondents ' Reactions On Participating In Group Discussion 
'M Answers I . ' �06 �<- Not I No x2 IS' Yes No : Response Total <f .p sure I �<-
• • ('(? Varieties 'l)t� I 
Total N 909 211 541 3 
I 1664 *** 
1 1 3 2 .  86 
Students % 54 . 63 1 2 . 69 3 2 . 5 1  0 . 18 100 . 01 
Male N I 486 112 241 2 841 
Students % 5 7 . 79 1 3 . 3 2  28 . 66 0 . 24 100. 01 * *  x 
<I> 1 1 . 74 
Cl) 
Female N 423 99 300 1 823 
Students % 5 1 . 40 1 2 . 03 36 . 45 0 .  12  100 . 00 
7th Grade N 309 80 235 2 626 
Students % 4 9 . 3 6  1 2 . 78 3 7 . 54 0 . 32 100 . 00 ** <I> 
"Cl 1 3 . 98 I'll I 1-1 8th Grade 0 
Students 
*** p <.. • 001 
** p < . 0 1  
* p < . 05 
N 600 
% 5 7 . 80 
131 306 t 1 1038 I 
1 2 . 62 ! 29. 48 : 0 . 10 100.00 
There was also a statistically significant difference in the 
various choices between male and female students (x2 = 2 3 . 6 7 ,  p <.. . 001) . 
Male students tended to react either "Yes" or "No" more than f emale 
students ,  while female students tended to choose "Not sure" more than 
male students . It may be necessary to make further research in this 
consequence. 
Similarly , a statis tically significant difference was found in 
the various choices on this item between seventh and eighth grade 
l I 
I 
l 
I I 
! 
I 
I 
I I 
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2 students (X = 25.  99,  p � . 001 ) .  As the previous analyses , eighth 
grade students tended to consider this service done by their school 
more than seventh grade students,  while more of the latter tended 
to show their school without this service. The key reason for this 
difference might have resulted from the fact that the higher grade 
students had had more opportunities to experience the more concrete 
guidance services . 
Table 4-14 
Respondents '  Reactions On Using Various Media 
To Help Students Understand Their Problems 
� - �  • I  I �6 Answers j • "' ' I (')<'- I -s> Not I No ff 
I "°(') Yes I sure No I Response ' 
I 
I 
I <'-0 I (')¢ Varieties ?'-s-
Total N 934 245 485 [ 0 
Total 
1664 
x2 
*** 
I 1 1 4 2 . 7 5  
I 
! 
I Students 
I I Male 
I l I Students x Q) (/) Female I 
Students 
I 7th Grade 
Students Q) 
'U 
ell 8th Grade l-1 0 
S tudents 
I 
*** p L . 001 
** p <.. . 0 1  
* p <:.. . O S  
% 56. 1 3  
N 489 
% 58 . 15 
N 445 
% 54 . 07 
N 304 
% 48 . 56 
N 630 
% 60. 69 
14 .  72  29 . 15 0 100 . 00 
89 263 0 841 
1 0 . 58 3 1 .  27 0 1 00 . 00 *** 
23.67  
156 232 I 0 823 
1 8 . 96 2 6 . 97 0 100 . 00 
98 224 0 626 
1 5 . 66 25 . 78 0 100 . 00 *** 
25 . 99 
147 261 0 1038 
1 4 . 16  25 . 15 0 100 . 00 
t 
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Educational Guidance 
The services of educational guidance are so broad that this 
investigation wouad not be a complete research in this field. Only 
five items of educational guidance services were inquired . These 
items included the improvement of study skills and habits , the 
selection of activities, the discussion of the curriculum, the 
ability to succeed in college, and information about college� . 
Improve Study Skills And Habits 
Study skills and habits are important elements necessary to 
achieve excellence in learning . According to the other research 
findings (Hwang & Tai, 1977) , a great number of j unior high students 
utilized inadequate study skills and habits to learn, in Kaohsiung , 
Taiwan, the Republic of China. 52 Those inadequate study skills 
and habits included : to s tudy in a living room; to study for tests, 
teachers,  and parents ; to memorize by note; to study late at night; 
and to study dependently on teacher ' s  instruction or classmate ' s  
homework. On this research, fortunately , more than three-fourths 
of the respondents (77 . 04%) considered that their teacher-counselor 
had helped them in the improvement of their study skills and habits . 
Only a few students ( 1 3 .  04% and 9 .  68%) showed "No" and "Not sure" , 
respectively . There was a statistically significant difference 
among these reactions. I t  revealed that this guidance service had 
been emphasized in j unior high schools in Taiwan. As for student ' s  
sex differences, no s ignificant difference was discovered in the 
various reactions between male and female students (x2 = 5 . 26,  p }' . OS ) .  
Their reactions were s imilar to each other and almost identical to 
total students. In shor t ,  this guidance service of improving 
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stud-nts ' study skills and habits has been important and available for 
both male and female students .  
Besides, there was also no significant difference in the various 
reactions on this item between seventh and eighth grade students (X2 = 
3 . 86 ,  p '/ . 05) . Their reactions were very consistent with each other 
and in accord with the total students '  reactions . In a word, both 
seventh and eighth grade students received this guidance service to 
enhance their achievement of learning. 
Table 4-15 
Respondents ' Reactions On Getting Help 
To Improve Study Skills And Habits 
M� I <.t00 ,, Answers � ' ;S' ' Not No cf • Yes No Response 
l "°� ., 
sure 
(! '--. �Q I Varieties t.s- '· ,  
' 
Total N 1282 161 2 1 7  4 
Total 
1664 
x2 
*** 
2462 . 32 
Students 
Male 
Students 
x 
Cl) 
C/) Female 
Students 
7th Grade 
Cl) Students 
'"Cl <IS 
).I 8th Grade t:> 
Students 
*** p <... .001 
** p <:.. . 0 1  
* p <. . 05 
% 
N 
% 
N 
% 
N 
% 
N 
% 
7 7 . 04 9 . 68 
656 88 
7 8 . 00 1 0 . 46 
626 73  
7 6 . 0 6  8 . 87 
487 50 
77. 80 7 . 99 
795 111 
76 . 59 1 0 . 69 
1 3 . 04 0 . 24 100 . 00 
95 2 I 841 
1 1 . 30 0 . 24 100 . 00 
5 . 26 
122 2 
1 4 . 82 0 . 24 99. 99 
87 2 626 
1 3 . 90 0 . 32 100 . 01 
3 . 86 
1 3 0  2 1038 
1 2 . 5 2  0 . 19 99.99  
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Help Select The Activities 
In general, based on the levels of learning, the contents of 
"learning" can be divided into three levels : primary learning , 
secondary learning , and subordinate learning . The school activities 
have been somewhat related to these learnings . It will be important 
for students to know how to select the adequate activities to re-
inforce their learning s .  A large number of respondents (69. 56%) 
considered that their teacher-counselors had helped them select the 
activities in which they wanted to participate. Only 1 8 . 2 1  percent 
and 11.  90 percent of the respondents reacted "No" and "Not sure" 
respectively. There was a statistically significant difference 
among these reactions (X2 = 1874 . 4 7 ,  p L. . 001) . This guidance 
service appeared prevailing enough in junior high schools in Taiwan. 
Table 4-16 reveals that there was no significant difference in 
the various reactions on this item between male and female students 
(X2 = 1 . 31 ,  p 7 . 05) . Their reactions were very similar to each 
other, and almost in accordance with total student s '  reactions. 
Both male and female students consistently considered teacher-
counselors had helped them select the adequate activities. Identically, 
no significant difference was found between seventh and eighth grade 
2 students (X = 7 . 64, p '/ . OS ) .  Their reactions on this item were 
similar to each other, and the same as total students '  reactions. A 
large number of both seventh and eighth grade students thought that 
they had received their teacher-counselor ' s  help to select the 
adequate activities. 
I 
Table 4- 1 6  
Respondents ' Reactions On Teacher-Counselors ' 
Helping Them To Select Activities 
� Answers <.t/Qo �<- Not No <S' 
cf I> Yes sure No Response �<-('<:> 
Varieties '/) (" <S' � 
Total N 1 158 198 303 5 
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Total x2 
1664 * * *  
1874 . 47 
x QJ en 
QJ 
"' <ll 
� 
c.!:> 
*** 
** 
* 
Students 
Male 
Students 
Female 
Students 
7th Grade 
Students 
8th Grade 
Students 
p L. . 001 
p .:::... . 01 
p � . 05 
% 6 9 . 59 
N 595 
% 70. 75 
N 563 
% 6 8 . 41 
N 412 
% 65. 81 
N 746 
% 7 7 . 87 
1 1 . 90 1 8 . 2 1  0 . 30 
98 146 2 
1 1 . 65 17 . 36 0 . 24 
100 157 3 
1 2 . 15 1 9 . 08 0 . 36 
81 130 3 
12 . 9 1  20. 77 0 . 48 
·--
1 1 7  173 2 
-
1 1 .  27 16 . 67 0 . 19 
Discuss The Curriculum Presented In Senior High School 
100 . 00 
841 
100 . 00 
1 . 31 
823 
100 . 00 
626 
100.00 
7 . 64 
1038 
100 . 00 
Senior high schools in Taiwan can be divided into five varieties 
including : (General) Senior High School, Senior Vocational School 
of Technology, Senior Vocational School of Commerce , Senior Vocational 
School of Agriculture, and Senior Vocational School of Economy. 
Before being graduated from j unior high school� a student must select 
one of these schools to attend . Therefore, he must understand if 
the curriculum of the school which he wants to attend is adequate to 
I I 
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to him or not. Less than one-half of the respondents (45. 91%) 
considered that their teacher-counselor had discussed with them 
the curriculum presented in the senior high schools, while about 
an identical percentage of respondents (43 . 39%) showed that their 
teacher-counselor had not. Only 9 . 9 2  percent of the respondents 
reacted "Not sure". There was a statistically significant 
difference among these reactions (X2 = 1077 . 67 ,  p � . 001 ) .  This 
meant that more than half of the students did not accept this 
guidance service. Junior high schools should pay more attention to 
this guidance service. 
There was also a statistically significant difference in the 
various reactions on this item between male and female students 
2 (X = 52.  37 , p L . 001 ) .  Female students tended to react "Yes" 
more than male students , whereas the male tended to choose either 
"No" or "Not sure" more than the female . The reason of this difference 
might have resulted from the fact that female students were more 
dependent on teacher-counselors about their future plans, but male 
students were either more independent or dependent on their parents . 
A further study is necessary to derive the real reason. 
In addition, there was a statistically significant difference 
in the reactions on this item between seventh and eighth grade 
2 students (X = 100 . 39 ,  p <. . 001) . In other words,  eighth grade 
s tudents considered they had received this guidance service more 
than seventh grade students .  Perhaps,  the higher the student ' s  grade, 
the more urgent the need for this guidance service.  
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Table 4-1 7  
Respondent s '  Reactions On Discussing 
The Curriculum Presented In Senior High School 
i� Answers 
.� 
� Not No 
' Yes sure No Response Total x2 
I Va ·�"-, 
Total N 764 165 722 3 1664 *** 
107 7 .  67 
Students % 45.91  9 . 92 43.39 0 . 1 8  100 .00  
Male N 347 104 390 0 841 
*** 1 �  Students % 4 1 .  26 1 2 . 37 46 .37  0 100 . 01 5 2 . 3 7  Female N 4 1 7  61 242 3 823 
Students % 50. 67 7 . 41 41 . 56 0 . 36 100.00 
7th Grade N 214 54 357 1 626 
Students % 34 . 18 8 . 63 5 7 . 03 0 . 1 6 100 . 00 *** Cl) '"d 100. 39 ro 
1-1 
� 
*** 
** 
* 
8th Grade 
Students 
p � . 001 
p c::. . 01 
p < . 05 
N ·550 
% 5 2 . 99 
· 111 · 375 2 1038 
1 0 . 69 36 . 13 0 . 19 100 . 00 
Understanding The Ability To Succeed In College 
Not all students can enter university or college. Only one-third 
of the senior high students can pass the University Entrance Tests to 
enter a university or college in Taiwan each year. Therefore, it is 
necessary for junior high schools to help their students decide 
whether they have the abili.ty to succeed in college or not .  I f  some 
students are predicted to be unsuccessful in college, they had better 
decide to attend any kind of senior vocational schools instead of a 
I 
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senior high school. The reason is that one of the aims of a senior 
high school is to cultivate a student to get a general academic 
ability in order to enter a university or college. According to this 
study, slightly more than one-half of the respondents (51 . 44%) 
considered that their teacher-counselors had helped them to decide 
if they had the ability to succeed in college or not. 30 . 11 percent 
and 1 8 . 45 percent of the respondents showed "Not sure" and "No" 
respectively. There was a statistically significant difference among 
these reactions (X2 = 927 . 3 1 ,  p .(. . 001) . Although it revealed that 
this guidance service was prevailing, it must be further emphasized 
by junior high schools. 
There was no significant difference in the various reactions 
2 between male and female students (X = 4 . 9 7 ,  p > . 05 ) .  Their 
reactions on this item were similar to each other and very consistent 
with total s tudents'  reactions . In shor t ,  this guidance service has 
been equally important for both male and female j unior high school 
students .  
Differently, a significant difference in the various reactions 
on this item existed between seventh and eighth grade students 
(x2 = 1 0 . 4 9 ,  p � . 05 ) .  There was a tendency that seventh grade 
students reacted "Yes" on this item more than eighth grade students . 
The reason for this tendency appears so complicated to explain that 
further study will be needed. 
Having Access To The Information Concerning Colleges And Other Schools 
To select the appropriate college or other school you want to 
enter will be based on the information to which you have access .  Thus 
to provide the information about the schools students need is one of 
the important guidance services . A majority of respondents (63. 16%) 
' 
Table 4-18 
Respondents '  Reactions On Understanding 
The Ability To Succeed In College 
I 
I 
I � ' Answers i �6 ' ·. � ·, I '<:\S' ·, ' Not No '< '. � 
Yes sure No Response 
' q . '· Variet · , 
., 
Total N 856 501 307 0 
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Total x2 
1664 *** 
327 . 31 
:< Q) U) 
Q) "d <ll 
'"' 
0 
** 
* *  
* 
Students 
Male 
Students 
Female 
S tudents 
7th Grade 
Students 
8th Grade 
Students 
p <.. . 001 
p <:... . 01 
p .::::.. • 05 
% 5 1 . 44 
N 448 
% 5 3 . 2 7  
N 408 
% 49 .57  
N 342 
% 54 . 63 
N 514 
% 49 . 52 
30. 11 1 8 . 45 0 100 . 00 
255 138 0 841 
30. 32 1 6 . 41 0 100. 00 
246 169 0 823 
29. 89 29 . 53 0 99 . 99 
193 91 0 626 
30.83 1 4 . 54 0 100. 00 
308 216 0 1038 
29 . 67 20 . 81 0 100. 00 
thought that they had had access to the information they wanted and 
needed about colleges and other schools which off er post-high school 
4 . 9 7  
* 
1 0 . 49 
education. Only a minority of respondents ( 19 . 23% and 1 7 . 49%) showed 
"Not sure" and "No" respectively on this item. There was a statistically 
significant difference among these reactions (X2 = 1441 . 01 ,  p <(__ . 001) . 
It appeared that this guidance service had been emphasized in j unior 
high schools in Taiwan. 
i 
I 
' 
I 
I 
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No significant difference was discovered in the various reactions 
on this item between male and female students (x2 = 3 . 3 1 ,  p <'.'.. . 001) . 
This meant that their reactions were very similar to each other and 
consistent with the total students '  reactions. In other words, this 
guidance service was equally important for both male and female 
students . 
Conversely, there was a very significant difference in the various 
reactions between seventh and eighth grade students (X2 = 14 .03,  p <_ . 01) . 
From Table 4-19, it revealed that the higher the student ' s  grade, the 
more positive the student ' s  response about having access to the 
information concerning colleges or other schools. The chief reason 
is that this kind of information is urgent for the higher grade 
students in order to select an adequate school to attend. 
Vocational Guidance 
After being graduate from a j unior high school ,  a student must 
make a decision concerning either attending one kind of the various 
senior high schools to continue study or to engage in an occupation 
to reach self-performance and self-actualization. If fact, 
approximately one hundred and four thousand students who graduated 
from j unior high schools in Taiwan do not enter any kind of senior 
high school each year. This figure was about thirty percent of all 
graduated j unior high students (Tai, 1981 ) . 53 The urgent matter for 
these j unior high students ought to be vocational guidance .  This 
study only focused on four items : utilizing test results to make 
educational and vocational plans; having access to the information 
concerning the various occupations ; understanding occupations related 
to school courses; and becoming familiar with the employment possibilities. 
Table 4-19 
Respondents ' Reactions On Having Access To The 
Information Concerning Colleges And Other Schools 
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'·�<?Jc Answers 1 ' I ! I ' �-?- I "' oS'  Not 1 No I '� ;> Yes sure No I Response l Total x2 ' ' �-?-" ('� I 1 
Varieties ��.s r : ' '-
Total N 1051 320 291 2 i 1664 *** I 
I 144 1 . 01 
! Students % 63 . 16 1 9 . 2 3  1 7 . 49 0 . 1 2  l 100 . 00 I ! 
Male N 523 176 141 1 I 841 i 
' 
: Students % 62 . 19 
: 
20 . 93 1 6 .  7 7  0 . 1 2  100.01  
I � 
l 
3 . 31 
Female N 528 144 150 823 . UJ 1 ' 
l I 
I S tudents % 64 . 16 1 7 . 50 1 8 . 2 3  0 . 12 100 . 01 
! 7th Grade N 366 123  136 1 626 ' 
: Students % i 5 8 . 4 7  1 9 . 65 2 1 . 7 3  0 . 16 100 . 0  * *  <l) 
"O 14.03 
l � 8th Grade N 685 1-1 , 0  197  155 1 1038 
. 
I Students % 65. 99 18 .98  14 . 93 0 . 10 100 . 00 
*** p <. . 001 
* *  p < . 01 
* p / ...... . OS 
Utilizing Test Results To Make Educational And Vocational Plans 
Not all persons can engage in a specific occupation. Similarly, 
a person can not be efficient at any position in each kind of 
occupation. An adequate occupation for a person will be dependent 
upon a process of deliberate selection. However, the key information 
needed to select an occupation will be based on the employee ' s  
results on standardized ability and achievement tests. On this 
study , a majority of respondents (7 7 . 04%) thought that their ability 
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and achievement test results had been beneficial to their educational 
and vocational planning. Only 1 5 . 93 percent and 6 . 8 5  percent of 
the respondents showed "Not sure" and 11No11 respectively. A 
statistically significant difference existed among these reactions 
2 (X = 2486 . 8 5 ,  p '- . 001) . From this it is clear that this guidance 
service was relatively effective in j unior high schools in Taiwan. 
Although the difference existed among total students,  there 
was no significant difference in the various reactions between male 
2 and female students (X =4 . 57 ,  p /' . 05) . Their reactions on this 
item were similar to each other and in accordance with total 
students ' reactions. Thus this guidance service was successfully 
implemented for both male and female students in j unior high schools. 
As the preceding analysis, there was also no significant 
difference between seventh and eighth grade students (X2 = 4 . 60,  
p / . 05 ) .  So to speak, their reactions were consistent to each 
other and similar to total students ' reactions . We can infer that 
this guidance service was equally beneficial to both seventh and 
eighth grade students.  
Having Access To The Information Concerning Occupations 
According to the writer ' s  counseling and supervising experiences 
only a few students , parents , and teachers can understand detailed 
information of some occupation. More than one-half of the employees 
graduated from j unior high schools resigned from their positions 
54 after they worked about six months (Tai, 1981) . The key reason 
was that they lacked sufficient information about the occupation in 
which they were engaging. On this study , fortunately, more than a 
half of the respondents (56. 31%)  thought that they had had access to 
;4<t. '· ' '  : �6 ' . 
Table 4-20 
Respondents ' Reactions On Utilizing Test Results 
To Make An Educational And Vocational Planning 
Answers I 
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Not No 
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Students 
Male 
Students 
Female 
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7th Grade 
Students 
8th Grade 
Students 
p <.. • 001 
p < . 0 1  
p < . OS 
% 7 7  . 04 
N 642 
% 7 6 . 34 
N 640 
% 7 7 .  76  
N 467 
% 74.60 
N 815  
% 78 . 52 
1 5 . 9 3  6 . 85 0 . 18 100 . 00 
129 68 2 841 
1 5 . 34 8 . 09 0 . 24 100.01  
136 46 1 823 
1 6 . 5 2  5 . 60 0 . 1 2  100 . 00 
107 50 2 626 
1 7 . 09 7 . 99 0 . 3 2  100 . 00 
158 64 1 1038 
1 5 . 22 6 . 17 0 . 10 100 . 01 
the information about the various occupations they had considered . 
Only 25 .96 percent and 17 . 49 percent of respondents showed "Not 
sure" and "No" respectively. There was a statistically significant 
2 difference among these reactions (X = 1 1 9 2 . 00 ,  p <::_ . 001) . This 
meant that this guidance service was somewhat prevalent in junior 
high schools . However, it needs to be further emphasized to enhance 
students ' understandings of various occupations . 
4 . 57 
4 . 60 
I I 
! l 
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There was no significant difference in the various reactions on 
2 this item between male and female students (X = 5 . 76 ,  p )' . 05 ) . 
This meant that their reactions were similar to each other and 
consistent with total students ' reactions. In other words , both 
males and females thought that they had had access to the information 
concerning the occupations they considered . 
But, there was a statistically significant . difference between 
seventh and eighth grade students ' reactions (x2 = 48.46,  p < . 001) . 
It revealed a tendency that more eighth grade students had access 
to the occupational information than seventh grade students. It is 
clear that the higher the student ' s  grade, the more urgent their 
needs for occupational information. 
Understanding The Occupations Related To School Courses 
The school courses are always one of the primary sources of 
occupational information. If teachers can provide their students 
with occupational information related to their courses, their students 
will more clearly recognize the occupations they need. On this 
investigation, a majority of respondents (70. 37%) considered that 
their school teachers had helped them to understand a variety of 
occupations related to the courses they had taught . A minority of 
respondents (20. 67%) reacted "No" and only 8 . 65 percent showed "Not 
sure" .  There was a statistically signidicant difference among these 
reactions (x2 = 1966 . 62 ,  p ( . 001) . It meant that this guidance 
service had been positively implemented in junior high school. 
No significant difference, however ,  existed between male and 
female students ' reactions on this item (x2 = 5 . 3 1 ,  p > . 0 5 ) .  Their 
viewpoints were very similar to each others and almost identical to 
total students ' .  Clearly, both male and female students considered 
Table 4-21 
Respondents ' Reactions On Having Access 
To The Information Concerning Occupations 
M I I �¢)6 Answers �-?-<SI Not No 
cf ,/) . I Yes sure No Response �  <'� Varieties 'l)t� 
Total N 937 423 291 4 
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l I 
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Q) 
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** 
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N 453 
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2 5 . 96 1 7 . 49 0 . 24 100 . 00 
239 147 2 841 
28.42  1 7 . 48 0 . 24 100 . 00 
193 144 2 823 
2 3 . 45 1 7 . 50 0 . 24 1 00 . 00 
154 1 6 1  2 626 
24 . 60 25 . 72 0 . 32 100 . 00 
278 130 2 1038 
26.80 1 2 . 52 0 . 19 99 .99 
they understood a variety of occupations through school teachers'  
teaching. There was also no significant difference in the varied 
2 reactions between seventh and eighth grade students (X = 4 . 7 7 ,  
p )' . 05) . Their reactions were similar to each other and the 
same as total students' reactions . This guidance service was 
equally viewed by both seventh and eighth grade students. 
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Table 4-22 
Respondents '  Reactions On School Teacher s '  Help To 
Understand The Occupations Related To School Courses 
I <It, -. <t0;$�' Answers 
I '.?-.s> I . cf " I .I>� ' 
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1 1 7 1  144 344 5 
70 . 3 7  8 . 65 20 . 67 0 . 30 
57·3 83 183 2 
68 . 13 9 . 87 2 1 . 76 0 . 24 
598 61 161 3 
7 2 .  66 7 . 4 1  1 9 . 5 6  0 . 37 
422 56 146 2 
67 . 41 8 . 95 23 . 32 0 . 3 2  
749 88 198 3 
7 2 . 16 8 . 48 1 9 . 08 0 . 29 
Becoming Familiar With The Employment Possibilities 
1 
Total 
1664 
99 . 99 
841 
100 . 00 
823 
100.00 
626 
100.00 
1038 
100 . 01 
The occupational placement is the most important step of 
vocational guidance services. Before getting a placement , it is 
x2 
I 
*** 
1966 . 62 
5 . 31 
4 .  77 
necessary for the students to understand the employment possibilities 
in their community and the surrounding areas through their teacher-
counselor ' s  help. On this study, less than one-half of the 
respondents (45 . 61%) considered that their teacher-counselors had 
helped them to become familiar with the employment possibilities. 
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More than a third of the respondents (36. 30%) reacted that their 
teacher-counselors had never provided this service. Besides , 
1 7 . 91 percent of them showed "Not sure" on this item. There was 
a statistically significant difference among these reactions 
2 (X = 8 1 1 . 26 ,  p L. . 001) . It appeared that this guidance service 
was adequate in a great number of the j unior high schools. Never-
theless, it should be expended. 
As for the student ' s  sex, there was a statistically significant 
difference between male and female students ' reactions on this 
item (X2 = 2 1 . 04 ,  p � . 001) . More male students than females 
considered themselves familiar with the employment possibilities, 
while the f emale students chose "No" more than male students .  This 
result was in contrast with the Tipton ( 1 969) finding. SS It is 
worth making a further study to understand the real reason behind 
this difference. 
Although a s ignificant difference existed between seventh 
and eighth grade students '  reactions (X2 = 9 . 39 ,  p � . OS ) ,  the 
primary difference located with the "No" and "Not sure" reactions. 
Eighth grade students reacted slightly more hesitantly than seventh 
grade students .  But the seventh grade s tudents had the same ratio 
and eight grade students indicating they were familiar with the 
employment possibilities because of their teacher-counselors' help. 
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Table 4-23 
Respondents ' Reactions On Teacher-Counselor ' s  Help To 
Become Familiar With The Employment Possibilities 
I �<-..s> 
! <t .15 
l � s 
. �<-I 0� I Varieties �q<'.'..s> 
I 
I 
' 
i 
I 
! 
I I 
I I I I 
I 
I I 
I 
I I 
I 
I 
I 
I 
! ' 
' I 
I I I 
I 
! 
x 
<1> · Cl) I I 
i 
i I 
' 
I I 
! 
I 
I 
! 
Q) :  
-0 '  c1) 
1-1 ; 
t!> :  
I 
I 
! 
*** 
** 
* 
Total I N I I 
Students [ % 
i Male I N I 
! I 
Students i % I 
Female I N 
Students % 
7th Grade N 
Students % 
8th Grade N 
Students % 
' 
. . . , 
p � . 001• 
p c( . 0 1  
p < .OS 
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759 298 604 3 1664 
45 . 61 1 7 . 91 36 . 30 0 . 18 100 . 00 
I 
430 136 274 1 841 
5 1 . 13 16 . 17 3 2 . 58 0 . 1 2  100 . 00 
329 162 330 2 823 
39 . 98 1 9 . 68 40. 10 0 . 24 100 . 00 
286 97 240 3 626 
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Evaluations Of Guidance Services 
x2 
*** 
8 1 1 . 26 
*** 
2 1 . 04 
* 
9 . 39 
Strictly speaking, the previous twenty-three items are also the 
evaluations of guidance services. The following three items including : 
to assist in setting goals, help to develop one ' s  self-confidence ,  and 
to express feelings about school ' s  guidance services are classified 
together as "evaluation of guidance services" because they are common 
in nature and cannot be suitably classified into one of the previous 
categories . 
7 0  
To Assist Students In Setting Goals Within Their Own Abilities 
A chief source of human frustration comes from the conflicts 
between an individual ' s  abilities and goals. A goal beyond one ' s  
own abilities will become a delusion, while a goal in accord with 
one ' s  own abilities will be an ideal. An ideal can be accomplished . 
Thus a person must set his/her goals within his/her own abilities 
in order to remain free from frustrations, even to reach self-
satisfaction. On this evaluation, a majority of respondents 
(67 . 3 1%)  considered their teacher-counselor had assisted them in 
setting goals within their own abilities. Only 1 8 . 2 1  percent and 
1 4 . 30 percent of the respondents showed 11No11 and "Not sure", 
respectively . There was a statistically s ignificant difference 
among these reactions (X2 = 1708 . 26 ,  p � . 001) . So to speak, most 
j unior high students felt satisfactory about this guidance service. 
There was no s ignificant difference in the varied reactions 
2 between male and female students (X = 1 . 54 ,  p ? . 05 ) .  It is 
clear that their reactions on this item were very similar to each 
others and consistent with the total students ' reactions . In other 
words, both male and female students thought this guidance service 
was beneficial. 
On the other hand, there was a statistically significant 
difference between seventh and eighth grade students '  reactions 
2 (X = 2 5 . 5 5 ,  p < . 001) . More eighth grade students reacted "Yes" 
than the seventh grade students, whereas the latter tended to 
react "No" more frequently than the former . It seems that the 
higher the students' grade, the firmer the students '  positive 
reaction, i . e . , teacher-counselor ' s  assisting students in setting 
goals within their own abilities. 
Table 4-24 
Respondents ' Reactions On Assisting Students In 
Setting Goals Within Their Own Abilities 
� l I I ��', Answers I i Not I No I 
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To Help Develop Student ' s  Self-Confidence 
1 1038 
0 . 10 100.00 
"Self-confidence" is a requisite of success. A Chinese maxim 
is "where whole-hearted dedication is directed , the wh(l)le world will 
step aside to let you by" . Thus the development of self-confidence 
is an important service of guidance .  A great number o f  respondents 
(73. 68%) thought that their school counseling center could help 
develop their self-confidence. Only 10 . 22 percent and 1 5 . 9 3  percent 
of the respondents showed "No" and "Not sure" respectively. A 
I 
i 
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statistically significant difference was discovered among these 
reactions (X2 = 2187 . 47 ,  p � . 001) . From most students' view-
points,  the fulfillment of this guidance service was successful 
in the j unior high schools in Taiwan. 
Nevertheless, no significant difference existed between 
male and female students '  reactions (X2 = 3 . 80, p '7 . 05 ) .  Their 
reactions on this item were similar to each others and nearly 
identical to the total students ' .  In short ,  both male and female 
students considered that their school counseling center could help 
develop their self-confidence. 
Similarly , there was no significant difference for the varied 
reactions on this item between seventh and eighth grade students 
2 (X = 3. 25,  p / . 0 5 ) .  Their reactions were also similar to each 
other and consistent with total students ' reactions. In a word , 
both seventh and eighth grade s tudents thought their school 
counseling center could help develop their self-confidence. 
To Express The Feelings About School ' s  Guidance Services 
Although a personal evaluation of the schoo l ' s  guidance 
services is a subjective opinion, the evaluations made by a great 
number of persons may become more objective and valuable feedback. 
This feedback will be available to set a developmental direction 
for school guidance services in the future. On the last item of this 
questionnaire, a majority of respondents (76 . 80%) thought they had 
been satisfied with their school ' s  guidance services. Only 9 . 80 
percent and 13 . 04 percent of the respondents reacted "No" and "Not 
sure" respectively. There was a statistically significant difference 
among these reactions (x2 = 2439 . 31 ,  p � . 001) . Obviously, 
..t,', '�4/J·,., Answers 
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Table 4-25 
Respondents' Reactions On Helping To 
Develop Student ' s  Self-Confidence 
I 
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' 
according to most students ' viewpoints, the guidance services at 
I 
j unior high schools were accepted very much .  But this result was 
slightly lower than the study by Musgrove and Musgrove (1970) . 56 
From Table 4-26, no significant difference existed between 
3 . 80 
3 . 25 
male and female students ' reactions on this item (x2 = 6 . 16 ,  p ) . OS) . 
This meant that their reactions were very similar to each others 
and nearly identical to total students '  reactions. In other words, 
both male and female students indicated they had been satisf ied with 
1 
Table 4-26 
Respondents ' Reactions On Their Feelings 
About Schoo l ' s  Guidance Services 
74 
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the schoo l ' s  guidance services. 
There was also not significant difference for the varied 
reactions on this item between seventh and eighth grade students 
2 (X = 5 .  66, p /' . 05) . Their reactions were very consistent with 
each others and in accord with the total students ' .  In other 
x2 
*** 
2439 . 31 
6 . 16 
5 . 66 
words,  both seventh and eighth grade students considered that their 
school ' s  guidance services had been satisfying to them. 
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CHAPTER V 
CONCLUSIONS AND RECOMMENDATIONS 
In terms of the above study, the guidance services in the junior 
high schools in Taiwan are prevailing and effective. The f indings 
concerning the student ' s  awareness of guidsnce services are briefly 
depicted as follows : 
1 .  Related to general attitudes toward guidance services : 
a .  The overwhelming majority o f  j unior high students knew the 
location of their teacher-counselor ' s  office. Interestingly, 
on this recognition, female students were clearer than male 
students .  But the viewpoints between seventh and eighth 
grade students were very similar to each other. 
b. The vast maj ority of junior high students also knew who were 
their teacher-counselors .  The different sex students as well 
as the varied grade level students had the same viewpoints 
as the total students .  
c .  Only less than half of the junior high students felt free 
to discuss their personal problems with their teacher­
counselors. As for this discussion, female students felt 
more free than male students, but seventh grade students 
were similar to eighth grade students. 
d .  In the guidance process, only more than one-third o f  j unior 
high students have been able to talk about their real feelings 
about various things with their teacher-counselors. Female 
75 
76 
students were more voluntary than male students .  And the 
higher the student ' s  grade level, the more likely the 
student was to voluntarily talk about his real feelings.  
e .  The vast majority o f  j unior high students have been 
encouraged by their teacher-counselor to deliberate their 
conditions concerning educational and vocational develop­
ment. Especially , female students showed more positively 
than male students, and the higher grade students more than 
the lower grade level students.  
2 .  Related to utilizing standardized tests: 
a. The greater number of j unior high students reported that 
their teacher-counselors had helped them to understand 
the significance of their scores on standardized tests. 
Both the different sex students as well as both the varied 
grade level students in the j unior high schools showed the 
relatively consistent reactions to each other . 
b. After making a student ' s  future plan, teacher�counselor ' s  
helped the majority of j unior high students utilize the results 
of their aptitude, interest or achievement tests. The 
different sex students had identical viewpoints, while the 
higher the student ' s  grade level, the more the utilized the 
test results. 
3 .  Related to contacts between counselors and parents: 
a.  Only a few students ' parents were informed by teacher­
counselors of standardized test results of their children. 
This condition was more serious for female students than 
for male students.  The students of different grade levels, 
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however, had similar opinions . 
b .  Teacher-counselors of junior high schools only talked with 
a few students '  parents about students'  life-goals and 
school curriculum, as well as students ' future educational 
and vocational plans . They paid less attention to these 
services for the female than for the male, and , similarly 
for seventh grade students than for eighth grade students.  
4 .  Related to personal guidance:  
a. The vast maj ority of junior high students reported that 
their teacher-counselors had helped them through an 
orientation program of guidance services to learn the new 
school situations and how to get along in i t .  Between the 
different sex students as well as between the varied grade 
level students there was no significant difference of 
viewpoints. 
b .  The maj ority of j unior high stud�nts had been helped by 
their teacher-counselors in o�ercoming personal problems . 
The females got more help than the males, and , similarly , 
the eighth grade students more than the seventh grade 
students. 
c .  More than half o f  the j unior high students had an 
opportunity provided by their teacher-counselor to 
participate in group discussions about concerns of high 
school students . This opportunity was provided more 
frequently for the male than the female, and for the 
eighth grade students than the seventh grade students .  
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d .  Over a half of the j unior high s tudents reported that their 
school counseling center had used filmstrips, films, 
pamphlets, books , etc . , to help them understand problems 
of personal and social development . The male reacted more 
frequently than the female, and also the higher the 
student ' s  grade level ,  the more frequently they reported 
this guidance service. 
5 .  Related to educational guidance:  
a. A large number of j unior high students accepted their 
teacher-counselors '  help in the improvement of their study 
skills and habits . Between the different sex s tudents ,  as 
well as between the varied grade level s tudents there were 
consistent viewpoints . 
b .  More than two-thirds of the j unior high students considered 
their teacher-counselors had helped them select the 
activities in which they wanted to participate . Both the 
different sex students and the varied grade level students 
had no significant difference of opinion. 
c .  Less than half o f  the j unior high s tudents received 
information from their teacher-counselor about the curriculum 
presented in the senior high schools . The males received 
information less f requently than the females and the lower 
the student ' s  grade level,  the less frequent , also. 
d .  The teacher-counselors helped only one-half of the j unior 
high students to decide if they had the ability to succeed 
in college or not. There were the same viewpoints between 
the males, and the females . Strangely, the seventh grade 
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students indicated they got this help more than the eighth 
grade students . 
e .  A majority of j unior high students thought that they had 
access to the information they wanted snd needed about 
colleges and other schools which offer post-high school 
education. No different opinions existed between the 
males and the females; but, the higher grade level students 
had more opportunities to learn this information than the 
lower . 
6 .  Related to vocational guidance: 
a .  More than three-fourths of the junior high students thought 
their ability and achievement test results had been beneficial 
to their educational and vocational planning. No different 
reaction existed between the different sex students and 
between the varied grade level students .  Their reactions 
were the same as the total students .  
b .  The majority of junior high students had access to the 
information they wanted and needed to know about the 
various occupations . The viewpoints between the different 
sex students were consistent with each other , and relatively 
identical to the total students.  However, the higher the 
student ' s  grade level,  the more the opportunities for 
learning occupational information. 
c .  The teacher-counselors helped the majority o f  j unior high 
students to understand a variety of occupations related 
to the courses they taught . There were consistent view­
points between the different sex students and between the 
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varied grade level students . 
d .  Less than one-half of the junior high students were helped 
by their teacher-counselors to become familiar with the 
employment possibilities in their community and the 
surrounding areas . The males got more help than the 
females about this guidance service. 
7 .  Related to evaluation of guidance services : 
a .  Slightly more than two out o f  three j unior high students 
were assisted by their teacher-counselor in setting goals 
within their own abilities. Male s tudents '  reactions were 
the same as female students; however, the higher grade 
level students received more assistance than the lower in 
setting their goals. 
b .  A large number o f  j unior high students considered that 
their school counseling center could help develop their 
self-confidence.  Both the d ifferent sex students ,  and 
the varied grade level s tudents reacted consistently on 
this kind of guidance service. 
c .  More than three-fourths o f  j unior high students were 
satisfied with their school ' s  guidance services. 
Identical viewpoints existed between the different sex 
students as well as the varied grade level students .  
Recommendations 
Based on the preceding f indings ,  the following recommendations 
were elicited in order to enhance the functions of guidance services 
in j unior high schools in Taiwan. 
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l .  To reinforce students '  feeling o f  freedom to discuss their 
personal problems with teacher-counselors. 
a .  The teacher-counselor ' s  appearance must give students an 
impression of cleanliness, friendliness, sincerity, and 
reliability. He ought to be capable of helping a student 
reach self-discovery , self-direction, and, even self­
actualizatlon. 
b .  A teacher-counselor should regard a student as an 
accepted individual .  He should agree that a student 
who talks with him can say what he wants to say . Also , 
he needs to maintain confidence between the student and 
himself . 
c .  Teacher-counselors need t o  leave their offices and 
automatically participate in a variety of meetings 
related to concerns of j unior high students in order to 
elucidate the significance of guidance services . 
d .  The school counseling center should design and print a 
large number of pamphlets as well as using other methods 
to inform the students about the significance and contents 
of guidance services as well as how to talk with their 
teacher-counselor. 
e .  For the introverted students the school guidance center 
should design a kind of communication card and have 
available so that they could return to conveniently 
located campus mailboxes . It  would be available for the 
more introverted students to communicate about their inner 
problems with their teacher-counselors. A bulletin board 
82 
is necessary in order that a variety of guidance material 
and messages can be placed before the students .  
2 .  The teacher-counselors should keep as intimate contacts with 
students'  parents as they can possibly do. The chief reason 
is so they can understand guidance services and increase cooperation 
with the teacher-counselors . This should facilitate the 
implementation of school ' s  guidance services. For this purpose, the 
following strategies may be available . 
a. Teacher-counselors must inform parents of the student ' s  
standardized test results and make clear explanation for 
them. If so , the parents will more objectively understand 
their child, and , hopefully increase cooperation with the 
teacher-counselors when a developmental plan is later 
decided for their child . 
b .  Teacher-counselors should edit or write current articles 
concerning guidance services in the schoo l ' s  publication, 
and mail this periodical publication to the students '  
parents to widen their concepts of guidance services. The 
contents of this periodical should include a variety of 
fields, e . g . ,  mental health of adolescents, learning 
psychology, human relationships, and philosophies of life .  
3 .  Teacher-counselors and the homeroom teacher should give their 
students more opportunities to understand the curriculum which 
is presented in a variety of senior high schools. This kind 
of understanding will facilitate the students learning the 
relationship between current courses and these future 
opportunities. 
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4 .  Junior high schools in Taiwan should pay more attention to 
the school ' s  vocational guidance services in order that the 
student ' s  vocational knowledge and techniques can be 
widened. The following suggestions could be the tasks of 
the greatest urgency at present about vocational guidance 
. 5 7  services. 
a.  Junior high schools must employ a professional teacher-
counselor of vocational guidance so as to enhance the 
function of vocational guidance services. 
b .  The vocational guidance services need to be based on 
the student ' s  test results of aptitude, interes t ,  and 
personality tests .  In addition, the student ' s  
motivation and needs of employment should also be 
emphasized. 
c .  Junior high students further need the occupational 
concepts imparted and occupational morals cultivated 
in order to decrease the ratio of their future 
resignation of occupation to the minimum. 
d .  One o f  the primary goals o f  vocational guidance in a 
j unior high school is to help students to participate 
in vocational training before employment. If they can 
do this, they will learn a professional technique, and 
get a j ob with more challenges and more pay. 
e .  Junior high schools should have a variety of occuapational 
options which are in accordance with the students '  
aptitudes and interests . 
f ,  Junior high schools should use filmstrips, films, and 
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pamphlets concerning the various occupations , as well as,  
if  possible, visitations to reinforce the student ' s  
understanding of occupations . 
APPENDIX A 
COVER LETTER 
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Dear Junior High Student : 
This is not a test, but a questionnaire. Its aim is to 
understand how you are aware of your school ' s  guidance services 
and which of these services influence you. Based on your 
response the guidance services will be improved in order to 
reach a more perfect function. 
This questionnaire is completely confidential and you are 
not asked to sign your name, so please be candid in your response 
as it will help me to get a more accurate, valuable result. 
Your cooperation in filling out this survey will be greatly 
appreciated . 
Thank you very much. 
Sincerely yours ,  
Chia-nan Tai 
Professor 
National Kaohsiung Teachers College 
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STUDENT INVENTORY OF GUIDANCE AWARENESS 
Directions: Please read each of the statements below, and place a 
check mark (X) in the space that best indicates your 
conditions and feelings: 
School Name : Junior High School 
Sex: Male Female 
------ -------
Classification: 
Yes 
Not 
sure No 
7th Grade 8th Grade 9th Grade 
--- --- ---
1 .  Do you know where your teacher-counselors' 
office is located? 
2 .  Do you know which member of your school 
staff is your teacher-counselor? 
3 .  If you had a personal problem, have you 
felt free to discuss it with your teacher­
counselors? 
4 .  Have you been able to talk about your real 
feelings about various things with your 
teacher-counselors? 
5 .  Have you been encouraged by your teacher­
counselor to deliberate your conditions 
concerning educational and vocational 
development? 
6 .  Has your teacher-counselor helped you to 
understand the significance of your scores 
on s tandardized tests? 
7 .  Has your teacher-counselor helped you 
utilize the results of your aptitude, 
interest or achievement tests to make your 
future plans? 
8 .  Has your teacher-counselor informed your 
parents of your standardized test results? 
9 .  Have your teacher-counselors talked with 
your parents about your life goals and 
school curricula? 
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1 0 .  Has your teacher-counselor talked with your 
parents about your future educational and 
vocational plans? 
1 1 .  When you entered the junior high school , 
did your teacher-counselors help you to 
learn the new school and how to get along 
in it? 
1 2 .  Have your teacher-counselors helped you in 
overcoming a personal problem? 
1 3 .  Have you had an opportunity provided by 
your teacher-counselor to participate in 
group discussion about concerns of high 
school students? 
14 . Has your school counseling center used 
filmstrips, films, pamphlets, books , etc . ,  
to help you understand problems of personal 
and social development? 
15.  Have your teacher-counselors helped you in 
the improvement of your study skills and 
haibts? 
16. Have your teacher-counselors helped you 
select the activities in which you wanted 
to participate? 
17 . Has your teacher-counselor discussed with 
you the curricula presented in the different 
senior high schools? 
18.  Have your teacher-counselors helped you to 
decide if you have the ability to succeed 
in college? 
19. Have you had access to the information you 
wanted and needed about college and other 
schools which offer post-high school education? 
20. Have your ability and achievement test results 
been beneficial to your educational and 
vocational planning? 
2 1 .  Have you had access to the information you 
wanted and needed to know about the various 
occupations you have considered? 
22 .  Have your teacher-counselors helped you to 
understand a variety of occupations related 
to the courses they have taught? 
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23.  Have your teacher-counselors helped you to 
become familiar with the employment possi­
bilities in your community and the surround­
ing areas? 
24. Has your teacher-counselor assisted you in 
setting goals within your own abilities? 
25.  Have you considered whether your school 
counseling center could help develop your 
self-confidence or not? 
26. In general, have you been satisfied with 
your school ' s  guidance services? 
9 1  
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